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Abstract.This paper investigates the application of smart and mobile technologies to English for 

Specific Purposes (ESP), with particular emphasis on Business English instruction. Drawing on an 

integrative review of empirical and theoretical literature, the study identifies four principal challenges 

confronting Business English learners—occupational vocabulary acquisition, motivational decline, 

professional communication competence, and learner autonomy—and examines how Mobile-Assisted 

Language Learning (MALL), artificial intelligence (AI), Web 2.0 applications, and social networking 

tools may address these challenges. The paper reviews smart education strategies in high-performing 

economies (the Netherlands, Australia, South Korea) and evaluates the instructional affordances of six 

technology categories: wiki-based platforms, adaptive language applications, electronic dictionaries, 

social media channels, business-oriented video content, and slide presentation frameworks. Findings 

indicate that technology-enhanced ESP instruction, when anchored in authentic occupational contexts, 

substantially improves learner motivation, professional vocabulary range, written business 

communication, and presentation competence. The paper concludes with practical pedagogical 

recommendations and a call for context-specific empirical research with Uzbek Business English 

learners. 

Key words: English for Specific Purposes (ESP), Business English, Mobile-Assisted Language 

Learning (MALL), smart classrooms, Artificial Intelligence, Web 2.0, professional communication, 

workplace language skills, digital technologies. 

 

Annotatsiya. Mazkur maqolada Maxsus Maqsadlar Uchun Ingliz Tili (ESP), xususan, Biznes ingliz 

tilini o‘qitishda aqlli va mobil texnologiyalardan foydalanish masalalari tadqiq etiladi. Empirik va 

nazariy adabiyotlarning integrativ tahliliga tayangan holda, tadqiqot biznes ingliz tili o‘rganuvchilari 

duch keladigan to‘rtta asosiy muammoni — kasbiy leksikani o‘zlashtirish, motivatsiyaning pasayishi, 

professional muloqot kompetensiyasi hamda o‘quvchilarning mustaqilligini rivojlantirish masalalarini 

aniqlaydi va ularni hal etishda Mobil Qurilmalar Yordamida Til O‘rganish (MALL), sun’iy intellekt (AI), 

Web 2.0 ilovalari va ijtimoiy tarmoq vositalarining imkoniyatlarini tahlil qiladi. Maqolada ta’lim sifati 

yuqori bo‘lgan mamlakatlar (Niderlandiya, Avstraliya va Janubiy Koreya) tajribasidagi aqlli ta’lim 

strategiyalari ko‘rib chiqilib, oltita texnologik yo‘nalishning didaktik imkoniyatlari baholanadi: wiki-

platformalar, adaptiv til o‘rganish ilovalari, elektron lug‘atlar, ijtimoiy media kanallari, biznesga 

yo‘naltirilgan videomateriallar va taqdimot tayyorlash vositalari. Natijalar shuni ko‘rsatadiki, haqiqiy 

kasbiy vaziyatlarga asoslangan texnologik qo‘llab-quvvatlangan ESP ta’limi o‘quvchilarning 

motivatsiyasini, kasbiy lug‘at boyligini, yozma biznes muloqoti ko‘nikmalarini hamda taqdimot qilish 

kompetensiyasini sezilarli darajada rivojlantiradi. Maqola amaliy pedagogik tavsiyalar va o‘zbek biznes 

ingliz tili o‘rganuvchilari ishtirokidagi kontekstga mos empirik tadqiqotlarni amalga oshirish zarurligi 

haqidagi xulosalar bilan yakunlanadi. 

Kalit so‘zlar: Maxsus maqsadlar uchun ingliz tili (ESP), biznes ingliz tili, mobil qurilmalar 

yordamida til o‘rganish (MALL), aqlli sinflar, sun’iy intellekt, Web 2.0, professional muloqot, ish joyidagi 

til ko‘nikmalari, raqamli texnologiyalar. 

 

Аннотация.В данной статье исследуется применение современных цифровых и мобильных 

технологий в обучении английскому языку для специальных целей (ESP), с особым вниманием к 

деловому английскому языку. На основе интегративного обзора эмпирической и теоретической 

литературы выявлены четыре ключевые проблемы, с которыми сталкиваются учащиеся 

деловому английскому языку: освоение профессиональной лексики, снижение мотивации, 

недостаточность профессиональной коммуникативной компетенции и ограниченность учебной 
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автономии. Исследуется потенциал мобильного обучения языку (MALL), искусственного 

интеллекта (AI), технологий Web 2.0 и социальных сетей в решении данных проблем. 

Рассматриваются стратегии умного образования в высокоэффективных экономиках 

(Нидерланды, Австралия, Южная Корея) и оцениваются дидактические возможности шести 

категорий технологий: вики-платформы, адаптивные языковые приложения, электронные 

словари, каналы социальных сетей, бизнес-ориентированный видеоконтент и слайд-презентации. 

Результаты свидетельствуют о том, что обогащённое технологиями обучение ESP, закреплённое 

в аутентичных профессиональных контекстах, существенно повышает мотивацию, 

профессиональный словарный запас, письменную деловую коммуникацию и компетенцию в 

области презентаций. Статья завершается практическими педагогическими рекомендациями и 

призывом к проведению контекстуальных эмпирических исследований с узбекскими студентами, 

изучающими деловой английский язык. 

Ключевые слова: английский язык для специальных целей (ESP), деловой английский язык, 

мобильное обучение языку (MALL), умные классы, искусственный интеллект, Web 2.0, 

профессиональная коммуникация, языковые навыки на рабочем месте, цифровые технологии. 

 

Introduction.The accelerating internationalization of business and commerce has 

made English for Specific Purposes (ESP) – particularly Business English – one of the 

most strategically significant areas of applied linguistics and language education .[5] 

Unlike General English instruction, Business English programmes are designed to prepare 

learners to operate competently within specific professional discourses: drafting formal 

reports, negotiating contracts, leading boardroom presentations, conducting performance 

appraisals, and participating in multinational meetings.[11] These demands require 

learners to develop not merely general communicative competence, but occupational 

language proficiency that is tightly bound to real-world professional contexts.[1] 

Despite the recognised importance of Business English, significant pedagogical 

challenges persist. Traditional instructional methods – rooted in textbook-centred, teacher-

fronted delivery – frequently fail to engage adult professional learners whose motivation is 

instrumental and whose time is constrained by full-time employment.[4] The gap between 

classroom activities and authentic workplace communication tasks creates a credibility 

deficit that undermines learner engagement and long-term retention.[22] The emergence of 

smart technologies – Mobile-Assisted Language Learning (MALL), AI-powered adaptive 

platforms, wiki-based collaboration tools, and social networking sites – offers a 

compelling alternative: learning environments that are flexible, authentic, interactive, and 

professionally relevant  

The present paper undertakes a structured review of the literature to: (1) map the 

principal challenges facing Business English learners; (2) evaluate the instructional 

affordances of key smart technologies in professional language learning; (3) survey 

national smart education strategies and their implications for ESP; and (4) propose 

evidence-based pedagogical recommendations for Business English practitioners. The 

paper is structured according to the IMRAD convention (Introduction, Methods, Results, 

and Discussion) adapted for a literature review format, as widely adopted in applied 

linguistics research.[21] 
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Research Questions. This paper addresses two overarching questions: (RQ1) What are 

the principal linguistic and motivational challenges specific to Business English learners, 

and how do smart technologies address them? (RQ2) Which Web 2.0 and mobile tools 

demonstrate the greatest instructional affordance for professional communication skills 

development, and under what conditions? 

Literature Review.Recent studies highlight the important role of smart technologies 

in Business English and ESP instruction. Dudley-Evans and St John [5] emphasize that 

ESP courses should address learners’ professional needs, while Basturkmen (2010) 

stresses the importance of authentic workplace communication. 

Mobile-Assisted Language Learning (MALL), artificial intelligence, and Web 2.0 tools 

have been found to improve vocabulary acquisition, communication skills, learner 

autonomy, and motivation Social media and collaborative platforms also provide authentic 

opportunities for language practice and professional interaction (Mitchell, 2013; Gonulal, 

2019). 

Overall, the literature suggests that integrating smart technologies into Business 

English teaching enhances learning effectiveness and better prepares learners for real-

world professional communication. 

Research Methodology. This paper adopts an integrative literature review 

methodology,[23] synthesising peer-reviewed empirical studies, theoretical frameworks, 

and practitioner-oriented scholarship published between 1998 and 2024. Integrative 

reviews are appropriate when a research area comprises heterogeneous study designs – as 

is the case in technology-enhanced language learning – and the aim is to generate a 

comprehensive picture of the evidence base rather than a statistical synthesis.[25] 

 Search Strategy. Literature was identified through systematic searches of Google 

Scholar, ERIC, Scopus, and the British Council’s Teaching English database. Search terms 

included combinations of: “Business English”, “ESP”, “mobile-assisted language 

learning”, “smart classroom”, “artificial intelligence language learning”, “Web 2.0 EFL”, 

“social media language learning”, “professional communication pedagogy”, and “MALL 

motivation”. Initial searches yielded over 340 potentially relevant titles. After screening 

for relevance, methodological quality, and recency, 28 sources were selected for detailed 

review and synthesis. 

 Inclusion Criteria. Studies were included if they: (a) addressed technology integration 

in ESP or Business English contexts, or in directly analogous general EFL settings with 

transferable implications; (b) examined one or more of the technology categories under 

investigation; (c) reported learner outcome data or substantive theoretical frameworks 

relevant to professional language learning. Studies were excluded if they were limited to 

primary school or young-learner contexts without professional extension, or if they lacked 

methodological transparency. 

      Analysis and Results. Challenges Specific to Business English Learners 
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The reviewed literature converges on four challenges that are heightened in Business 

English contexts relative to general EFL: 

Occupational vocabulary and professional register. Business English learners must 

acquire not only high-frequency general vocabulary but also specialised domain 

terminology across sub-fields such as finance, marketing, logistics, human resources, and 

corporate law (Basturkmen, 2010; Coxhead, 2000). The Academic Word List [2] and the 

Business English Corpus [18] document the scale of this challenge: learners navigating 

authentic business texts encounter dense concentrations of low-frequency, domain-specific 

lexis that general proficiency programmes do not address. Furthermore, professional 

register – knowing when to deploy formal versus informal language, when to hedge claims 

in negotiations, or how to sequence information in executive summaries – represents a 

pragmatic competence that vocabulary study alone cannot build.[19] 

Motivational decline and relevance deficit. Dörnyei and Ushioda [4] identify relevance 

as a critical determinant of adult language learner motivation. When Business English 

instruction is disconnected from learners’ professional identities and immediate 

occupational goals, motivation follows a predictable downward trajectory. This is 

compounded when teaching methods remain anchored in what the original article terms 

“chalkboard method”: transmission-based delivery that fails to replicate the task 

complexity and authentic discourse of professional life. Csizér and Lukács [3] found that 

Hungarian Business English students demonstrated significantly higher motivation when 

tasks mirrored authentic professional genres such as report writing, pitch preparation, and 

formal email correspondence. 

Professional communication competence. Effective business communication requires 

mastery of a wide repertoire of professional genres: meetings, negotiations, presentations, 

emails, memos, and reports .[21]  These genres carry distinct structural conventions, 

politeness strategies, and rhetorical moves that learners must internalise through exposure 

and practice. Classroom instruction alone, bounded by time and resource constraints, 

rarely provides sufficient exposure to the variety and volume of authentic business texts 

required for genre competence.[11] 

Learner autonomy and flexible scheduling. Many Business English students are 

working professionals with constrained and irregular schedules. Self-directed, 

asynchronous learning solutions are therefore a structural necessity rather than a 

pedagogical preference. Stockwell argues that MALL is uniquely positioned to address 

this need: mobile devices enable “micro-learning” – short, task-focused learning episodes 

conducted in transit or during workplace breaks – that accumulates into significant 

learning over time. 

 Smart Technologies and Their Instructional Affordances. Table 1 provides a structured 

overview of six technology categories, their primary instructional affordances in Business 

English contexts, and representative empirical support. 
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Table 1. Smart Technologies and Their Instructional Affordances for Business English 

Technology Primary Affordance Business English 

Application 

Key Source(s) 

MALL / Mobile apps Flexibility; micro-

learning 

Vocabulary revision; 

listening to business 

podcasts 

Kukulska-Hulme & 

Shield (2008) 

AI adaptive platforms 

(Parla, Duolingo) 

Personalisation; 

instant feedback 

Grammar, vocab, 

simulated business 

dialogues 

Vesselinov & Grego 

(2012) 

Wiki platforms 

(Wikipedia) 

Collaborative writing; 

authentic content 

Business case research; 

company analysis writing 

Godwin-Jones (2003) 

Electronic dictionaries 

(Lingvo12, 

Quicktionary) 

Immediate lexical 

access; contextualised 

examples 

Contract/report reading; 

terminology acquisition 

Coxhead (2000) 

Social networking 

(LinkedIn, Facebook) 

Authentic interaction; 

professional 

community 

Professional writing; 

exposure to business 

discourse 

Gonulal (2019); Mitchell 

(2013) 

Slide presentation 

tools 

Multimodal 

production; 

presentation skills 

Business pitches, 

boardroom presentations 

Fedyunina & Rassada 

(2020) 

Business video / 

Podcasts (YouTube, 

TED) 

Authentic listening 

input; genre modelling 

Presentation skills, 

meeting language, 

negotiation 

Stockwell (2012) 

 

The following sub-sections expand on each technology category, foregrounding 

Business English implications. 

 Mobile-Assisted Language Learning (MALL). MALL represents one of the most 

extensively researched technology categories in language education over the past fifteen 

years. Kukulska-Hulme and Shield .[14] define its distinctive affordance as “any time, any 

place” learning enabled by portable networked devices. In Business English contexts, this 

translates into concrete instructional possibilities: learners can listen to earnings call 

recordings during commutes, practise industry-specific pronunciation using speech 

recognition apps, or review vocabulary flashcards of financial terminology between client 

meetings. Stockwell found that although learners initially preferred computer-based tasks, 

vocabulary learning via mobile outperformed computer-based learning when tasks were 

optimally sized for mobile interaction – a finding with direct implications for the design of 

Business English MALL activities. 

Islomova [13] extends this analysis to AI-enhanced MALL, noting that AI-powered 

platforms allow Business English learners to replay authentic video-based simulations – 

boardroom scenarios, negotiation role-plays, client presentations – until comprehension is 

consolidated. The iterative, low-stakes nature of this practice aligns with the conditions 

under which professional discourse competence is most effectively built .[4] 
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Artificial Intelligence and Adaptive Platforms. AI-powered language platforms have 

moved beyond simple spaced-repetition vocabulary tools toward genuine adaptive 

instruction. Parla’s AI engine analyses each learner’s competence profile across multiple 

dimensions and constructs an individualised learning pathway calibrated to their 

professional domain and current proficiency level. This degree of personalisation is 

particularly valuable in Business English, where learner needs vary substantially: a supply 

chain manager requires different lexical and communicative priorities than a financial 

analyst or a human resources director.[1] 

Duolingo’s chatbot functionality, as reviewed by Vesselinov and Grego ,demonstrated 

measurable vocabulary and reading gains in structured trial conditions. More relevant for 

Business English is Duolingo’s simulated conversational interface, which enables informal 

written practice – a gateway to more complex professional written communication. 

Godwin-Jones [9] offers a calibrated assessment of AI’s current limitations: AI systems 

remain constrained by literal lexical interpretation and struggle with business pragmatics – 

the management of face, the softening of refusals, the framing of negative feedback in 

appraisal contexts. These are precisely the communicative competencies that distinguish 

proficient Business English users from structurally accurate but pragmatically deficient 

ones. AI tools should therefore complement, not supplant, human-led instruction focused 

on discourse and pragmatics. 

Wiki Platforms and Collaborative Writing. Wiki-based platforms, particularly 

Wikipedia and purpose-built collaborative writing tools, support the development of 

professional writing skills through genuine communicative purpose. Godwin-Jones [8] 

argues that wikis embody the core principles of task-based language teaching – authentic 

audience, collaborative process, and meaning-focused production – in a digitally mediated 

form. In Business English instruction, wiki tasks can be designed to mirror authentic 

professional writing genres: co-authoring a company profile, drafting a shared market 

analysis, or building a glossary of industry-specific terminology. These tasks develop not 

only writing accuracy but also the negotiation, revision, and feedback processes central to 

professional document production.[21] 

Maksimkulova [16] notes that Web 2.0 technologies, of which wikis are a defining 

instance, stimulate learner curiosity and technological engagement – dispositions that 

carry over into sustained autonomous language learning. The free editing, publishing, and 

sharing architecture of wiki platforms removes the publication anxieties that frequently 

inhibit Business English writers, creating conditions for productive risk-taking. 

 Electronic Dictionaries and Lexical Tools. Lingvo12’s 10-language, 7.5-million-word 

database provides Business English learners with immediate access to domain-specific 

terminology, pronunciation guidance, and contextualised usage examples – exactly the 

kind of lexical support Coxhead’s (2000) research identifies as critical for mastering 

specialised vocabulary. The cursor-activated translation feature is particularly valuable 
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when reading authentic business documents: contracts, annual reports, prospectuses, and 

regulatory filings frequently contain dense concentrations of low-frequency technical lexis 

that interrupt reading fluency. Quicktionary extends this capacity to scanning-based 

translation, enabling rapid in-text lookup during document analysis tasks. 

Nelson’s Business English Corpus research underscores the importance of corpus-

informed lexical instruction: the most frequent vocabulary in authentic business 

communication diverges substantially from both general high-frequency word lists and 

Academic Word List items. Electronic dictionary tools that provide contextualised 

business examples – rather than decontextualised definitions – are therefore more directly 

aligned with the lexical demands of professional communication. 

 Social Networking and Professional Platforms. The role of social networking in 

language learning has attracted substantial empirical attention. Mitchell’s [17]study of 

ESOL learners’ Facebook use found that the platform increased motivation to 

communicate in English, reduced anxiety about making errors, and facilitated social 

connection with English-speaking peers – conditions directly conducive to language 

development. Gonulal’s [10] invest – gation of Instagram use by English language learners 

documented benefits including vocabulary enrichment, increased reading speed for 

English-language materials, improved written communication, and enhanced grammar 

awareness. 

In Business English contexts, LinkedIn assumes particular instructional significance as 

a professionally oriented social network. Louhiala-Salminen [15] identifies authentic 

professional discourse exposure as a primary driver of business communication 

competence – and LinkedIn provides exactly this: real workplace writing by professionals 

across industries, sectors, and national business cultures. Learners can observe how 

successful business communicators frame achievements, handle disagreement in comment 

threads, announce company milestones, or seek professional advice, providing implicit 

genre instruction that no textbook can replicate. 

Slide Presentations and Business Presentation Skills. Presentation competence is 

widely acknowledged as a core Business English skill, yet it receives comparatively 

limited treatment in ESP pedagogy research .[11]Fedyunina and Rassada’s[7] three-stage 

presentation framework – pre-demonstration, demonstration, and post-demonstration – 

provides an adaptable instructional model for Business English presentation training. At 

the pre-demonstration stage, learners engage with the discourse conventions and structural 

moves typical of business presentations: problem–solution framing, data visualisation 

commentary, and executive summary construction. During the demonstration stage, they 

analyse authentic presentation examples, focusing on the language of signposting, 

hedging, and audience engagement. At the post-demonstration stage, productive tasks – 

delivering a three-minute company pitch, presenting a sales forecast, or conducting a 
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simulated Q&A – consolidate professional speaking competence under conditions that 

approximate genuine workplace performance. 

 National Smart Education Initiatives: Implications for Business English. 

Maksimkulova [16] documents that developed and developing nations are converging on 

smart technology integration as a strategic priority for educational reform. The 

Netherlands has embedded smart technology advancement in its national development 

agenda, framing educational technology investment as a pillar of building a competitive 

smart economy – an explicit articulation of the connection between professional language 

education and economic productivity. Australia’s national reform programme similarly 

positions educational technology as a driver of economic intelligence. South Korea’s smart 

education initiative treats digital learning as the primary mechanism for developing the 

human capital required by an information society.[12] 

The economic logic of these national strategies maps directly onto Business English: 

the competitiveness of national economies increasingly depends on the English-mediated 

international business communication capacity of their workforces.[19] Uzbekistan, as an 

economy pursuing accelerated integration into global trade networks, has a significant 

institutional interest in developing Business English proficiency at scale—an interest that 

smart technology-enhanced instruction is uniquely positioned to serve. 

Addressing the Research Questions. With respect to RQ1, the reviewed literature 

confirms that Business English learners face a qualitatively distinct set of challenges from 

general EFL learners: the intersection of occupational vocabulary demands, professional 

register requirements, authentic genre expectations, and the structural constraints of adult 

professional schedules creates a pedagogical context that general EFL methodologies 

address only partially. Smart technologies – particularly MALL, AI-adaptive platforms, 

and social networking tools – address these challenges through mechanisms of 

personalisation, authentic content exposure, flexible scheduling, and low-stakes 

communicative practice.[14] 

With respect to RQ2, the evidence suggests that no single technology tool is sufficient 

in isolation. A pedagogically coherent technology ecosystem – combining MALL for 

flexible vocabulary and listening practice, AI-adaptive platforms for personalised skill 

development, wiki tools for collaborative writing, social networks for authentic discourse 

exposure, and presentation tools for productive professional speaking – most 

comprehensively addresses the full spectrum of Business English competencies. Critically, 

the instructional value of each tool is contingent on its contextualisation within authentic 

professional tasks: technology deployed without occupational anchoring replicates the 

relevance deficit of traditional instruction in digital form.[22] 

Theoretical Implications. The findings reinforce the centrality of authentic input and 

communicative purpose in Business English instruction, consistent with task-based 

language teaching principles [6] and the needs-analysis framework foundational to ESP 
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course design.[5] They also support the concept of the “smart learning environment” as 

defined by Hwang [12] a context-aware, adaptive, and resource-rich instructional 

ecosystem that responds dynamically to individual learner needs. The two-step smart 

education model – device provision followed by the construction of an intelligent virtual 

environment – proposed in the original article aligns with Hwang’s framework and 

provides a practical implementation roadmap for Business English programme managers 

in Uzbekistan and comparable emerging-economy contexts. 

 Limitations of Current Technologies 

Several important limitations must be acknowledged. First, as Godwin-Jones [9] notes, 

AI language tools remain limited in their capacity to model the pragmatic complexity of 

professional business discourse – the management of face-threatening acts, the 

deployment of indirect refusals, or the culturally calibrated politeness strategies essential 

in international business communication. Second, the digital divide – differential access to 

devices, bandwidth, and digital literacy – presents an equity challenge that smart education 

strategies must explicitly address, particularly in Uzbekistan’s regional urban and rural 

contexts. Third, the research base for technology-enhanced Business English specifically 

(as distinct from general EFL or ESL) remains thin: Csizér and Lukács [3] and Louhiala-

Salminen [15] provide relevant data points, but large-scale randomised studies of MALL-

enhanced Business English instruction with adult professional learners are conspicuously 

absent. 

 Implications for Practice in Uzbekistan. The paper’s findings have specific 

implications for Business English instruction in Uzbekistan, where the development of 

internationally competitive professional communication skills has been identified as an 

educational priority [16;13] Several recommendations emerge from the synthesis. 

Curriculum designers should anchor technology integration within a Business English 

needs analysis, ensuring that digital tools serve occupational learning objectives rather 

than being deployed as technology-for-its-own-sake. Teacher training programmes should 

equip Business English educators with the pedagogical content knowledge required to 

integrate MALL, AI tools, and wiki platforms into professionally contextualised task 

sequences. Institutions should invest in the digital infrastructure – device access, reliable 

connectivity, platform licensing – required to realise the potential of smart education. 

Finally, a programme of empirical research with Uzbek Business English learners is 

urgently needed to generate context-specific evidence that complements the international 

literature reviewed here. 

Conclusion.This paper has argued that the integration of smart technologies into 

Business English and ESP instruction represents not merely a pedagogical convenience but 

a structural response to the distinctive demands of professional language learning. The 

four challenges central to Business English – occupational vocabulary acquisition, 

motivational decline, professional communication competence, and the need for flexible 
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autonomous learning – find evidence-based technological responses in MALL, AI-

adaptive platforms, wiki-based collaborative writing, social networking engagement, 

electronic lexical tools, and structured presentation frameworks. 

National smart education strategies in the Netherlands, Australia, and South Korea 

demonstrate that the integration of technology into professional education is recognised 

internationally as an economic imperative, not merely an instructional preference. For 

Uzbekistan, developing the Business English proficiency of its professional workforce 

through smart technology-enhanced instruction offers a strategically significant 

opportunity to accelerate its integration into global trade and professional networks. 

Future research should prioritise longitudinal empirical studies of MALL-enhanced 

Business English learning with Uzbek professional learners; needs-analysis investigations 

of the specific occupational English demands facing Uzbek professionals in international 

business contexts; and comparative evaluations of technology-integrated versus traditional 

Business English programme outcomes. Such research will be essential for moving from 

the internationally informed evidence base synthesised here to locally grounded, 

contextually valid pedagogical guidance for Uzbek Business English educators and 

institutions. 
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