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Abstract: English for Specific Purposes (ESP) has become increasingly important in higher
education due to the growing demand for discipline-specific language competence. However, ESP course
design in humanities faculties often lacks sufficient consideration of authentic reading practices and
disciplinary literacy needs. This study investigates the actual reading materials, strategies, and linguistic
challenges encountered by students and instructors in History and Psychology faculties through a mixed-
methods needs analysis. Quantitative data were collected using questionnaires administered to
undergraduate students and faculty members, while qualitative insights were obtained through semi-
structured interviews and document analysis of course materials. The findings reveal significant
differences between the two disciplines regarding text types, vocabulary density, citation styles, and
reading purposes. History students predominantly engage with archival documents, historical narratives,
and historiographical analyses, whereas Psychology students frequently read empirical research articles,
case studies, and statistical reports. Despite disciplinary variations, both groups identified academic
vocabulary, complex sentence structures, and critical interpretation as major reading difficulties. The
study highlights the necessity of discipline-sensitive ESP curricula that incorporate authentic materials
and targeted reading strategies. The article concludes that integrating actual academic reading practices
into ESP instruction can improve students’ comprehension, motivation, and academic performance within
humanities education.
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Annotatsiya. Maxsus magsadlar uchun ingliz tili (ESP) oliy ta’limda tobora muhim ahamiyat kasb
etmogqda, chunki muayyan sohalarga xos til kompetensiyasiga bo ‘Igan ehtiyoj ortib bormogda. Birogq,
gumanitar yo ‘nalishlar fakultetlarida ESP kurslarini loyihalashda talabalarning hagqiqiy o ‘qish
amaliyotlari va fanlararo savodxonlik ehtiyojlari ko ‘pincha yetarli darajada hisobga olinmaydi. Mazkur
tadgiqot Tarix va Psixologiya fakultetlarida tahsil olayotgan talabalar hamda dars berayotgan
o ‘qituvchilarning o ‘qish materiallari, o ‘qish strategiyalari va duch keladigan lingvistik giyinchiliklarini
aralash metodlarga asoslangan ehtiyojlar tahlili orqali o ‘rganadi.

Migdoriy ma’lumotlar bakalavriat talabalari va professor-o ‘qituvchilar o ‘rtasida o ‘tkazilgan
so rovnomalar yordamida yig ‘ilgan bo ‘Isa, sifat jihatidagi ma’lumotlar yarim tuzilgan intervyular hamda
o ‘quv materiallari hujjatlarini tahlil qilish orqali olingan. Natijalar ikki fan yo ‘nalishi o ‘rtasida matn
turlari, lug‘aviy zichlik, igtibos keltirish uslublari va o ‘qish magsadlari bo ‘yicha sezilarli farqlar
mavjudligini ko ‘rsatdi. Tarix yo ‘nalishi talabalari asosan arxiv hujjatlari, tarixiy hikoyalar va
tarixshunoslik tahlillari bilan ishlasa, Psixologiya yo ‘nalishi talabalari ko ‘proq empirik tadgiqot
maqolalari, keys-stadilar va statistik hisobotlarni o ‘qiydi. Fanlararo tafovutlarga qaramay, har ikki
guruh akademik lug‘at boyligi, murakkab gap tuzilmalari va tanqidiy talgin qilishni o ‘qishdagi asosiy
giyinchiliklar sifatida qayd etdi.

Tadgiqot natijalari autentik materiallar va magsadli o ‘qish strategiyalarini oz ichiga olgan, fan
xususiyatlarini hisobga oluvchi ESP o ‘quv dasturlarini ishlab chiqish zarurligini ko ‘rsatadi. Magola
xulosasiga ko ‘ra, ESP ta’limiga real akademik o ‘qish amaliyotlarini integratsiya qilish talabalar matnni
tushunish darajasi, o ‘qishga bo ‘Igan motivatsiyasi va akademik natijalarini gumanitar ta’lim doirasida
sezilarli ravishda yaxshilashi mumkin.

Kalit so‘zlar: maxsus maqgsadlar uchun ingliz tili (ESP), ehtiyojlar tahlili, gumanitar ta’lim,
akademik o ‘qish, tarixiy matnlar, psixologik tadqiqot maqolalari, aralash metodlar tadgiqoti, fanlararo
savodxonlik.
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Aunomauun: Auenutickuti a3vik 01 cneyuanvueix yeneti (ESP) npuobpemaem ecé 6onvuee
3HAYeHUe 8 GblculeM 00PA30BAHUL 6 CS3U C pacmyujeli NOMPeOHOCMbIO 8 NPEOMEMHO-0PUESHMUPOBAHHOLL
A361K0801U Komnemenyuu. Qonaxo npu paspabomke kypcos ESP na eymanumapnvix ¢paxynememax uvacmo
HeOOCMAmMoOYHO YYUMbl8arOMcs peanibHble NPAKMUKU YMeHUs U NOMpPeOHOCmU 6 OUCYUNIUHAPHOLL
2PAMOMHOCTU.

B oannom uccredosanuu ananuzupyiomcs peaibHole yYuyeOHvle Mamepuabl 0isi YmeHus, Cmpamezuu
U A3bIKOBbIe MPYOHOCMU, C KOMOPLIMU CMAIKUBAIOMCA CIMYOeHmbl U npenooagamenu (axyibmemos
UCMOopuU U NCUXONO2UU, HA OCHOBE CMEUWAHHO20 Memodd anaiusza nompebrocmet. KonuuecmeeHnnvle
OaHHble ObLIU COOpPambl ¢ NOMOWDBIO AHKEm, HPOBEOEHHBIX cpedu CcmyOeHmoe bakanagpuama u
npenooagsamernell, a KauyecmeeHHvie OaHHble yepez NOIYCMPYKMYPUPOBAHHbIE UHMEPSLIO U AHAIU3
YueOHbIX Mamepuaios.

Pe3ynbmamol nokaszviearom 3HauumenvHvie pasiudus Mexcoy 08yMs OUCYUNIUHAMU 6 OMHOULEHUU
MuUno8 MeKcmos, NIOMHOCMU CLOBAPHO20 COCMABA, cmuell yumupoganus u yeneti ymenus. Cmyoenmao-
UCMOPUKU — NPEUMYWECME8EeHHO — pabomarwm ¢ ApXUBHLIMU — OOKYMEHMAMY,  UCTOPUYECKUMU
NOBECMBOBAHUAMU U UCOPUOSPADUYECKUMU AHATUZAMY, MO20d KAK CMYOeHMbl-NCUX0I02U dauje
YUMarm SMIUPUYECKUe HayyHvle CMamvu, Kelc-cmaou u cmamucmudeckue omuémol. Hecmomps na
OUCYUNTUHAPHbIE — pa3iuyus, o0be 2SpYnnvl  OMMeuarom  aKaoeMuyeckyio  JeKCUKY,  CILOJNCHble
CUHMAKCUYECKUEe CIMPYKMYypbl U KPUMUYECKVI0 UHMEePRpemayuio KaKk 0CHOGHble MpPYOHOCMU NPU YMeHUU.

Hccnedosanue nooueprkusaem neobX00uMoCcms paspabomku npeomemuo-opuenmupoganivix ESP-
KYpCo8, GKIIOUAIOWUX ayMeHmuuHble MAamepuaisl U YeleHanpasienHvle cmpameeuu umeHus. B
3aKII0UeHUe OMmMeYaemcs, 4Ymo UHMezpayus peaibHblX aAKAOeMUYecKux MnpaKmuk 4dmeHus 8
npenooasanue ESP mooicem nogvicums nonumanue, mMomusayuro u axadeMuyecKylo YCneeaemocmb
CMY0eHmo8 2yMAHUMAPHBIX HANPABTIeHULL.

Knrouesvle cnoea: anenuiickuti  A3vlk 0151 CNEYUANbHbIX —yelel, aHAIu3 nompebHocmell,
eyMaHumapHoe 00pazoeanue, axKaoemuyecKkoe umeHue, UCMopudecKue meKCmol, NCUXOI02UYecKue
HAYYHble CIMAMbl, CMEUAHHBLE MEMOObl UCCAEO08AHUSL, OUCYUNIUHAPHASL ZDAMOMHOCHD.

Introduction. In the twenty-first century, English has become the dominant language
of global academic communication, scientific publication, international collaboration, and
digital knowledge exchange. Universities across the world increasingly require students to
access discipline-specific information through English-language sources, particularly in
higher education where academic success is closely associated with the ability to interpret
complex scholarly texts. Within this context, English for Specific Purposes (ESP) has
emerged as one of the most influential approaches to language teaching because it focuses
on learners’ actual academic and professional needs rather than generalized language
competence. ESP instruction seeks to develop communicative skills that are directly
connected to students’ disciplinary practices, enabling learners to participate effectively in
specialized academic communities.

Reading occupies a central position in ESP education, especially within humanities
disciplines where knowledge acquisition is largely text-based. Students in humanities
faculties are expected to engage critically with a wide range of academic materials
including theoretical discussions, historical narratives, empirical studies, ideological
analyses, and argumentative essays. Unlike everyday reading, academic reading requires
learners to analyze evidence, interpret abstract concepts, evaluate arguments, and
synthesize information from multiple sources. Consequently, academic success in
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humanities education depends heavily on students’ ability to understand and interpret
discipline-specific texts written in sophisticated academic English.

Literature Review. Ken Hyland highlights that academic reading is discipline-
specific and shaped by rhetorical and epistemological practices of each field. Therefore,
students from different disciplines require different reading strategies and materials.

Needs analysis is considered a core principle of ESP. Brian Paltridge and Sue Starfield
stress the importance of investigating learners’ real academic needs using mixed methods.

From an academic literacy perspective, Brian Street and Mary Lea argue that reading
IS not only a language skill but also participation in disciplinary discourse communities.

Methodology. This study uses a mixed-methods design to explore academic reading
practices in History and Psychology faculties. The research combines quantitative and
qualitative approaches to obtain a comprehensive understanding of students’ ESP reading
needs.

Quantitative data were analyzed using descriptive statistics, and qualitative data were
examined through thematic analysis. The results from different sources were compared to
ensure data triangulation and validity.

Analysis and Results. Despite the growing importance of ESP, many university
language programs continue to rely on generalized English materials that insufficiently
reflect the authentic literacy practices of particular disciplines. Such an approach creates a
mismatch between classroom instruction and real academic requirements. Students often
complete ESP courses successfully but still struggle to read actual disciplinary texts
encountered in their university studies. This problem is especially visible in humanities
faculties where reading demands vary considerably across disciplines. Different academic
fields construct knowledge through different textual conventions, rhetorical styles, and
methodological traditions. Therefore, understanding what students actually read within
their disciplines becomes essential for effective ESP curriculum development.

Among humanities disciplines, History and Psychology provide particularly interesting
contexts for comparative investigation because they represent two distinct academic
traditions. History is fundamentally interpretive and narrative-oriented, emphasizing
chronological analysis, contextual understanding, and critical examination of historical
sources. Historians frequently engage with archival documents, political speeches,
historiographical debates, autobiographies, and primary historical records. These texts
often contain dense argumentative structures, culture-specific references, and historically
situated meanings that require sophisticated interpretive reading skills. Students must learn
not only to understand information but also to evaluate reliability, identify ideological
perspectives, and construct evidence-based interpretations of historical events.

Psychology, on the other hand, combines elements of humanities and social sciences
while maintaining strong empirical and scientific orientations. Psychology students
regularly encounter research articles, laboratory reports, experimental studies, diagnostic
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manuals, and statistical analyses. Unlike historical texts, psychological literature generally
follows standardized scientific formats and includes technical terminology,
methodological explanations, quantitative findings, and evidence-based discussions.
Reading in psychology therefore requires different literacy practices, including
interpretation of statistical data, comprehension of scientific methods, and understanding
of empirical argumentation. As a result, the reading demands placed on Psychology
students differ significantly from those experienced by History students.

The concept of needs analysis has long been recognized as the foundation of ESP
theory and practice. Needs analysis refers to the systematic identification of learners’
linguistic, academic, and professional requirements in specific target situations. Early ESP
scholars emphasized target situation analysis, while more recent approaches incorporate
sociocultural perspectives, disciplinary literacy, and learner-centered methodologies.
Contemporary researchers argue that language learning should be connected directly to
authentic academic practices because disciplinary communication involves specialized
forms of thinking, reading, and writing. In this regard, needs analysis allows educators to
design courses that accurately reflect the realities of students’ academic environments.

Previous research in ESP has primarily concentrated on scientific, technical, and
medical disciplines due to the international dominance of English in these fields.
Comparatively fewer studies have explored humanities education, particularly from the
perspective of academic reading practices. Existing literature suggests that humanities
students face considerable difficulties related to academic vocabulary, abstract reasoning,
complex syntax, and critical interpretation. However, there remains limited empirical
evidence regarding the specific texts humanities students read most frequently and the
exact linguistic challenges they encounter. Furthermore, comparative studies examining
disciplinary differences within humanities faculties remain relatively rare.

Another important issue concerns the relationship between academic literacy and
disciplinary identity. Scholars in academic literacy studies argue that reading practices are
not merely technical skills but also forms of participation within disciplinary communities.
Through reading, students gradually learn how knowledge is constructed, evaluated, and
communicated within their fields. Therefore, understanding disciplinary reading practices
contributes not only to language education but also to broader discussions about academic
socialization and higher education pedagogy.

The present study seeks to address these gaps by conducting a mixed-methods needs
analysis of reading practices in History and Psychology faculties. By combining
quantitative surveys with qualitative interviews and document analysis, the research aims
to identify the types of texts students read, the purposes of their reading activities, the
difficulties they experience, and the implications for ESP curriculum design. The mixed-
methods approach provides both statistical patterns and deeper contextual insights into
students’ academic literacy experiences.
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This study is significant for several reasons. First, it contributes to the growing body of
ESP research focused on humanities education, an area that remains underrepresented in
contemporary scholarship. Second, it highlights the importance of disciplinary variation in
academic reading practices, demonstrating that effective ESP instruction must be sensitive
to differences between academic fields. Third, the findings may assist language
instructors, curriculum designers, and university administrators in developing more
authentic and relevant ESP programs that better prepare students for academic success.
Finally, the study emphasizes the value of integrating authentic disciplinary materials into
language instruction, thereby bridging the gap between classroom learning and actual
academic practice.

The present study investigates the authentic reading practices of students and
instructors in History and Psychology faculties through a mixed-methods needs analysis.
The main purpose of the research is to determine what kinds of texts learners actually read,
which reading strategies they employ, what difficulties they encounter, and how these
findings can contribute to more effective ESP curriculum development. The analysis
demonstrates that academic reading practices are strongly shaped by disciplinary
traditions, epistemological orientations, and communicative conventions. Although both
History and Psychology belong to the humanities domain, their reading cultures differ
significantly in terms of textual structure, vocabulary usage, reading objectives, and
cognitive demands.

The quantitative findings reveal that students in both faculties spend a substantial
amount of time reading academic materials in English. However, the frequency and
purposes of reading differ considerably between the two disciplines. History students
primarily engage with historical narratives, archival records, biographies, historiographical
essays, and political documents. Their reading activities are largely interpretive in nature
and involve contextual analysis of events, ideological perspectives, and historical
arguments. In contrast, Psychology students most frequently read empirical journal
articles, case studies, experimental reports, and methodological literature. Their reading
activities are closely associated with scientific inquiry, evidence evaluation, and
interpretation of research findings.

Document analysis further confirmed these disciplinary differences. Course syllabi
from the History faculty included extensive reading lists containing historical monographs,
translated primary sources, and argumentative essays focused on historiographical debates.
These materials often presented multiple interpretations of the same historical event,
requiring students to compare perspectives critically. Many texts contained long narrative
passages, rhetorical language, and culturally specific references that demanded advanced
interpretive skills. Instructors emphasized that successful historical reading involves
understanding not only factual information but also the political, cultural, and ideological
contexts in which texts were produced.
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Interviews with History students demonstrated that they frequently experience
difficulties with archaic vocabulary, formal writing styles, and implicit meanings
embedded in historical discourse. Several participants stated that understanding historical
texts requires background knowledge beyond language proficiency alone. Students often
struggled with identifying author bias, interpreting metaphorical expressions, and
connecting historical events chronologically. Moreover, many respondents reported that
lengthy argumentative passages reduced reading motivation and comprehension
efficiency. Faculty members noted that students tend to focus excessively on memorizing
facts rather than critically analyzing historical arguments, indicating the need for reading
instruction that emphasizes interpretation and analytical thinking.

Psychology students, by contrast, described a different set of reading experiences and
challenges. Their assigned readings largely consisted of peer-reviewed journal articles
written in highly technical academic English. Most texts followed standardized scientific
structures such as Introduction, Method, Results, and Discussion (IMRAD), exposing
students to formalized research discourse. Unlike historical narratives, psychological
literature relies heavily on concise terminology, statistical explanation, and evidence-based
reasoning. Students therefore reported difficulties understanding methodological
procedures, interpreting statistical tables, and comprehending discipline-specific
terminology.

The questionnaire results indicated that statistical language represents one of the
greatest obstacles for Psychology students. Many participants expressed anxiety when
reading sections containing numerical analysis, probability values, or experimental
descriptions. Interviews revealed that students often possess sufficient general English
knowledge but lack familiarity with academic research vocabulary and methodological
concepts. Faculty members emphasized that psychology education increasingly depends
on international research publications, making English reading competence essential for
academic and professional development. Instructors also observed that students who
struggle with reading research articles frequently experience difficulties conducting
independent research projects.

Another important finding concerns the purposes behind academic reading. History
students mainly read to construct interpretations, analyze ideological perspectives, and
understand social transformations across time periods. Their reading process is often
nonlinear, involving repeated examination of specific passages and comparison between
multiple sources. Psychology students, however, read primarily to obtain empirical
evidence, understand theoretical models, and evaluate scientific validity. Their reading
tends to focus on extracting precise information efficiently from structured texts. These
differences demonstrate that academic reading is not a universal skill but rather a
discipline-specific literacy practice shaped by intellectual traditions.
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Despite disciplinary variations, several common patterns emerged across both
faculties. Students from both departments identified academic vocabulary as a major
challenge in reading English-language materials. Complex sentence structures, abstract
terminology, and unfamiliar concepts frequently reduced comprehension levels. Many
participants also reported limited exposure to authentic disciplinary texts during ESP
courses. Instead, they described classroom materials as simplified and disconnected from
actual academic reading requirements. This mismatch between ESP instruction and
disciplinary practice negatively affects students’ preparedness for university-level reading
tasks.

The findings additionally highlight the importance of reading strategies in academic
success. Students who actively employed note-taking, summarizing, contextual guessing,
and critical questioning demonstrated higher confidence and better comprehension
outcomes. However, many participants reported receiving insufficient explicit instruction
regarding discipline-specific reading strategies. History students expressed the need for
guidance in interpreting ideological discourse and evaluating historical reliability, whereas
Psychology students emphasized the necessity of learning how to analyze research
structures and statistical information effectively.

The comparative analysis also revealed differences in textual organization between the
two disciplines. Historical texts frequently contain narrative progression, chronological
explanation, and argumentative elaboration, often requiring inferential comprehension and
contextual reasoning. Psychological texts, in contrast, rely on concise scientific language,
logical sequencing, and methodological precision. Consequently, the cognitive demands of
reading vary significantly. History students must interpret ambiguity and multiple
perspectives, while Psychology students must process technical detail and empirical
evidence accurately.

These findings support contemporary theories of disciplinary literacy, which argue that
reading practices are inseparable from knowledge construction within academic
communities. Reading in History involves participation in interpretive discourse
communities where meaning is negotiated through contextual analysis and critical debate.
Reading in Psychology involves participation in scientific discourse communities where
knowledge is validated through empirical evidence and methodological rigor. Therefore,
ESP instruction should not merely teach general language skills but also familiarize
students with the epistemological conventions and literacy practices of their disciplines.

The study further demonstrates the value of mixed-methods approaches in needs
analysis research. Quantitative data provided measurable patterns regarding reading
frequency, text types, and perceived difficulties, while qualitative interviews offered
deeper insights into students’ experiences, attitudes, and academic challenges. The
integration of these methods enabled a more comprehensive understanding of disciplinary
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reading practices than would have been possible through a single methodological
approach.

From a pedagogical perspective, the findings indicate that ESP programs in humanities
faculties require substantial revision to align more closely with authentic academic needs.
For History students, ESP instruction should include exposure to primary historical
documents, historiographical essays, and analytical reading tasks focused on interpretation
and contextual understanding. Reading activities should encourage critical engagement
with multiple perspectives and development of argumentative reasoning skills. For
Psychology students, ESP curricula should incorporate empirical research articles,
methodological vocabulary exercises, and tasks involving interpretation of data and
research findings. Instruction should also emphasize understanding scientific text
organization and evidence-based reasoning.

Furthermore, collaboration between language instructors and subject specialists
appears essential for effective ESP curriculum design. Subject instructors possess valuable
insights into disciplinary reading expectations, while ESP educators contribute expertise in
language pedagogy and literacy development. Interdisciplinary cooperation can therefore
help create more authentic and academically relevant instructional materials.

Overall, the results confirm that academic reading practices in humanities faculties are
deeply discipline-specific and cannot be adequately addressed through generalized
language instruction. Effective ESP education requires careful analysis of authentic
literacy demands, disciplinary conventions, and learner experiences. By understanding
what historians and psychologists actually read, educators can develop more targeted and
meaningful instructional approaches that support both language acquisition and academic
achievement.

Conclusion. This study examined the authentic reading practices and academic
literacy needs of students in History and Psychology faculties through a mixed-methods
needs analysis. The findings demonstrate that academic reading in humanities education is
highly discipline-specific and shaped by the epistemological traditions, textual
conventions, and communicative practices of individual academic fields. Although both
disciplines belong to the humanities domain, the nature of the texts students read, the
purposes behind reading activities, and the challenges they encounter differ significantly.

The research revealed that History students primarily engage with interpretive and
narrative-oriented materials such as archival documents, historiographical essays,
biographies, and political analyses. Their reading practices require contextual
interpretation, evaluation of ideological perspectives, and critical analysis of historical
evidence. Psychology students, on the other hand, predominantly read empirical research
articles, case studies, experimental reports, and methodological literature characterized by
technical terminology and scientific structure. Their reading processes emphasize
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evidence-based reasoning, methodological comprehension, and interpretation of statistical
information.

Despite these disciplinary differences, several common challenges emerged across
both faculties. Students frequently reported difficulties related to academic vocabulary,
complex sentence structures, abstract concepts, and insufficient familiarity with authentic
disciplinary discourse. The findings additionally showed that many existing ESP courses
rely on generalized and simplified materials that fail to reflect the actual academic reading
demands students encounter in their disciplines. As a result, learners often experience a
gap between classroom language instruction and real academic expectations.

The study confirms that effective ESP instruction must move beyond general language
teaching and adopt discipline-sensitive approaches that integrate authentic texts and
contextualized literacy practices. For History students, ESP programs should focus on
interpretive reading, rhetorical analysis, and contextual understanding of historical
discourse. For Psychology students, instruction should emphasize scientific reading
strategies, methodological vocabulary, and interpretation of empirical research. In both
cases, explicit instruction in academic reading strategies and critical literacy skills remains
essential.

Another important contribution of the research lies in its methodological approach.
The use of mixed methods allowed for a comprehensive understanding of disciplinary
reading practices by combining quantitative patterns with qualitative insights. This
methodological integration strengthened the reliability of the findings and provided a
deeper perspective on students’ academic experiences.

The study also highlights the importance of collaboration between ESP instructors and
subject specialists in designing relevant and effective curricula. Since disciplinary literacy
involves more than language proficiency alone, successful ESP instruction should
incorporate the intellectual and communicative conventions of specific academic
communities. Such cooperation can help bridge the gap between language education and
disciplinary learning.

In conclusion, the research demonstrates that understanding what historians and
psychologists actually read is fundamental for developing meaningful ESP programs in
humanities faculties. Authentic needs analysis enables educators to create targeted
instructional materials that reflect real academic practices and support students’ linguistic
as well as intellectual development. By aligning ESP curricula with disciplinary reading
demands, universities can enhance students’ academic performance, critical thinking
abilities, and participation in global academic discourse.

Future research may expand this investigation to additional humanities disciplines and
explore how disciplinary reading practices influence writing, research skills, and academic
identity formation. Comparative international studies may also provide broader insights
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into the relationship between disciplinary literacy and ESP education in diverse
educational contexts.
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