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Annotatsiya. Mazkur maqgolada oliy ta’lim muassasalarida ingliz tilini o ‘rganishda talabalar
motivatsiyasiga ta’sir qiluvchi asosiy omillar o ‘rganiladi. Tadgiqot o ‘z-o ‘zini belgilash nazariyasi hamda
L2 motivatsion tizimiga asoslanadi va ichki hamda tashqi motivatsiya turlari tahlil gilinadi. Tadgigot
metodologiyasi sifatida o ‘n ikkita ilmiy manba asosida sifatli-deskriptiv tahlil go ‘llanildi. Natijalar shuni
ko ‘rsatadiki, motivatsiya psixologik, pedagogik va ijtimoiy-madaniy omillar o ‘zaro ta’siri natijasida
shakllanadi. Talaba avtonomiyasi, o ‘ziga ishonch, o ‘qituvchi qo ‘llab-quvvatlashi, o ‘quv muhiti va kasbiy
magsadlar motivatsiyaning asosiy determinantlari sifatida aniglangan. Shuningdek, motivatsiyaning
dinamik tabiati hamda uning o‘quv jarayonidagi uzluksiz faollikni ta’minlashdagi roli yoritiladi.
Tadgiqot natijalari oliy ta’limda ingliz tilini o ‘qitishda motivatsiyani oshirishga oid amaliy tavsiyalarni
taklif etadi.

Kalit so‘zlar: motivatsiya, ichki motivatsiya, tashqi motivatsiya, ingliz tili, talabalar, avtonomiya,
EFL.

Annomayusn. B oannoii cmamoe ucciedylomes Kuouegvle (hakmopvl MOMUSAyuY Cmyoenmos npu
UZYYEHUU AH2TULICKO20 A3bIKA 8 YCI08UAX 8bicuie2o obpazosanus. Hccriedosanue 0CHO8AHO HA Meopuu
camoonpeodeneHusi u cucmeme momugayuu L2, paccmampuearomesi 6HympenHue u GHeulHue acneKmvl
momueayuu.  Memooonocuueckyro  OCHO8Y — cocmasisaem  KauyeCm8eHHO-ONUCAMENbHbIL  AHATU3
08eHAOYAMU HAYYHBIX UCMOYHUKOS. Pe3ynbmamvl nokazwleawom, ymo MOmueayus Gopmupyemcs noo
BIUAHUEM — CTLOACHO20 — B3AUMOOCUCMBUS  NCUXONOSUYECKUX, Neda20cUdecKux U COYUOKYIbMYPHLIX
Gaxkmopos. K uuciy ocCHOBHbIX (PaAKmMopo8 OMHOCAMCIL ABMOHOMUSL 0OYYAIOUUXCSL, YBEPEHHOCTb 8 CEOUX
cunax, noooepicka npenooasamens, 0OpazoeamenvHas cpeda u npogeccuonanvhvie yeau. Ocoboe
BHUMAHUE YOeNAeMC sl OUHAMUYECKOMY Xapakmepy Momueayuu u e€ poau 6 obecnevyeHuu yCmoudugo2o
obyuenusi. B cmamve npedcmasnenvl npaxmuueckue pekoMeHOayuu O NOGbIUEHUS MOMUBAYUU
CMYOEeHmOo8.

Knrwoueewte cnosa: momusayus, BHympeHHAS MOMUBAYUS, BHEWHAS MOMUBAYUS, AHSTUUCKULL A3bIK,
cmyOeHmbl, ABMOHOMUSL, 0OYyUeHue.

Annotation. This study investigates the key motivational factors influencing university students’
English language learning in higher education contexts. Drawing upon established theoretical
frameworks such as Self-Determination Theory and the L2 Motivational Self System, the research
examines both intrinsic and extrinsic dimensions of motivation. A qualitative-descriptive approach based
on the analysis of twelve academic sources was employed. The findings demonstrate that motivation in
language learning is shaped by a complex interaction of psychological, pedagogical, and socio-cultural
factors, including learner autonomy, self-efficacy, teacher support, classroom environment, and future
career aspirations. The study also emphasizes the dynamic nature of motivation and its critical role in
sustaining long-term engagement in language learning. The article concludes with pedagogical
implications aimed at enhancing motivation among university students.

Keywords: motivation, intrinsic motivation, extrinsic motivation, L2 learning, university students,
autonomy, self-determination, EFL.

Introduction. Motivation has been consistently identified as one of the most
significant factors influencing second language acquisition, particularly in higher
education settings. While cognitive abilities and linguistic input are essential components
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of language learning, they are insufficient on their own to ensure successful outcomes.
Instead, affective variables, especially motivation, play a decisive role in shaping learners’
engagement, persistence, and achievement (Gardner, 1985). In the context of university
education, students often encounter various academic and psychological challenges,
including increased workload, time constraints, and diverse proficiency levels, all of which
may influence their motivation either positively or negatively. The concept of motivation
in language learning has evolved considerably over time. Early research focused on
integrative and instrumental motivation, emphasizing learners’ attitudes toward the target
language community and their practical goals (Gardner, 1985). However, more recent
theoretical developments have introduced broader psychological perspectives. Self-
Determination Theory (Deci & Ryan, 1985) distinguishes between intrinsic and extrinsic
motivation, highlighting the importance of autonomy, competence, and relatedness.
Similarly, Dornyei’s (2009) L2 Motivational Self System emphasizes the role of learners’
future self-image in sustaining motivation. These theoretical frameworks suggest that
motivation is a multidimensional and dynamic construct influenced by both internal
dispositions and external conditions.Despite extensive research in this field, motivation
remains complex and context-dependent, particularly in university environments where
learners’ goals and experiences vary significantly. Therefore, the present study aims to
analyze the key motivational factors affecting English language learning among university
students and to explore how these factors interact within the educational context.

Materials and methods. The present study employs a qualitative-descriptive
research design based on a systematic analysis of twelve academic sources related to
motivation in second language learning. The selected literature includes both foundational
theoretical works and recent empirical studies in applied linguistics and educational
psychology. This approach allows for a comprehensive examination of the major
motivational constructs relevant to university-level English language learning. The
analytical framework of the study is grounded in Self-Determination Theory (Deci &
Ryan, 1985) and the L2 Motivational Self System (Dornyei, 2009), which together provide
a robust theoretical basis for understanding learner motivation. The analysis was
conducted through thematic categorization, whereby recurring patterns and key factors
were identified across the selected sources. These factors were then grouped into broader
categories, such as intrinsic motivation, extrinsic motivation, and contextual influences.
The methodological approach focuses on interpreting and synthesizing existing knowledge
rather than collecting primary data. This enables the study to draw generalizable
conclusions about motivation in university-level English language learning and to provide
pedagogically relevant insights.

Results and discussion. The analysis of the selected literature reveals that
motivation in university-level English language learning is influenced by a range of
interrelated factors that can be broadly categorized into intrinsic, extrinsic, and contextual
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dimensions. These factors do not operate independently but interact dynamically within
the learning process. Intrinsic motivation emerges as a fundamental component of
successful language learning. It is characterized by learners’ internal interest, enjoyment,
and personal satisfaction derived from engaging in the learning process. According to Deci
and Ryan (1985), intrinsic motivation fosters deeper cognitive engagement and promotes
long-term retention of knowledge. Students who are intrinsically motivated tend to
demonstrate higher levels of curiosity, creativity, and persistence, which are essential for
mastering a foreign language. In university settings, intrinsic motivation is often linked to
learners’ personal goals, intellectual interests, and sense of achievement.

Extrinsic motivation, on the other hand, is driven by external factors such as
academic requirements, grades, and career prospects. Research indicates that university
students frequently perceive English proficiency as a critical tool for achieving
professional success, particularly in globalized labor markets (Gonzalez Ardeo, 2016).
While extrinsic motivation may initially drive learners to engage in language learning, its
effectiveness depends on how it is internalized. When external goals are aligned with
personal values, they can significantly enhance overall motivation. Another important
factor influencing motivation is the L2 motivational self, which refers to learners’ vision
of themselves as competent users of the target language. Dornyei (2009) argues that a
well-defined ideal L2 self can serve as a powerful motivational force, guiding learners’
efforts and sustaining their engagement over time. In this context, students who can
imagine themselves successfully using English in future academic or professional settings
are more likely to invest effort in learning. The role of teachers and the learning
environment also plays a crucial role in shaping motivation. Supportive teachers who
provide constructive feedback, create interactive learning opportunities, and foster a
positive classroom atmosphere can significantly enhance student motivation (Ddérnyei &
Ushioda, 2011). Conversely, negative experiences in the classroom may reduce learners’
confidence and interest. Socio-cultural factors further contribute to the complexity of
motivation. Learners’ attitudes toward English, societal expectations, and peer influence
all affect their motivation. In many contexts, English is associated with globalization,
academic mobility, and professional advancement, which increases its perceived value
among students.Finally, motivation is not a static phenomenon but a dynamic process that
evolves over time. Ushioda (2011) emphasizes that motivation should be understood as
context-sensitive and subject to change based on learners’ experiences and interactions.
This dynamic nature highlights the need for continuous support and adaptation in teaching
practices.

Conclusions. The findings of this study confirm that motivation is a multifaceted
and dynamic factor in university-level English language learning. Both intrinsic and
extrinsic motivations play essential roles, while contextual factors such as teacher support
and learning environment significantly influence learners’ engagement.The study
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demonstrates that intrinsic motivation is particularly important for sustaining long-term
learning, as it promotes deeper engagement and personal satisfaction. At the same time,
extrinsic factors such as career aspirations and academic requirements provide necessary
direction and purpose. The concept of the L2 motivational self further explains how
learners’ future-oriented goals can drive their efforts.Overall, enhancing student
motivation requires a comprehensive approach that integrates psychological, pedagogical,
and socio-cultural dimensions. Educators should focus on fostering learner autonomy,
creating supportive learning environments, and connecting language learning with
students’ personal and professional goals. Such strategies can significantly improve the
effectiveness of English language teaching in higher education.
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