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Abstract. Motivation is widely recognized as a primary determinant of success in Second Language 

Acquisition (SLA). However, the transition from initial "initialization" to long-term "sustainment" 

remains a significant pedagogical challenge. This article proposes a comprehensive framework for 

developing and maintaining motivation in L2 English learners by synthesizing Self-Determination Theory 

(SDT) with the L2 Motivational Self System (L2MSS). Through a mixed-methods study of 1,200 adult 

learners, this research identifies the critical roles of autonomy, vision-building, and "micro-win" 

validation. Results indicate that learners who successfully internalize their "Ideal L2 Self" show a 40% 

higher persistence rate over 18 months compared to those driven by external pressures. The study 

concludes with actionable strategies for educators to foster a resilient motivational ecosystem. 

Keywords: L2 Motivational Self System (L2MSS), Self-Determination Theory, Ideal L2 Self, 

Persistence, English for Specific Purposes (ESP), SLA Pedagogy. 

 

Annotatsiya. Motivatsiya ikkinchi tilni o‘zlashtirishda (SLA) muvaffaqiyatning asosiy hal qiluvchi 

omili sifatida keng tan olingan. Biroq, boshlang'ich "boshlash" dan uzoq muddatli "barqarorlik" ga 

o‘tish muhim pedagogik muammo bo‘lib qolmoqda. Ushbu maqola L2 Ingliz tilini o'rganuvchilarda o‘z-

o‘zini aniqlash nazariyasini (SDT) L2 Motivatsion Self System (L2MSS) bilan sintez qilish orqali 

motivatsiyani rivojlantirish va qo'llab-quvvatlash uchun keng qamrovli asosni taklif qiladi. 1200 nafar 

katta yoshli o‘quvchilarni aralash usullarda o‘rganish orqali ushbu tadqiqot avtonomiya, ko‘rishni 

rivojlantirish va "mikro-yutuq" tasdiqlashning muhim rollarini aniqlaydi. Natijalar shuni ko‘rsatadiki, 

"Ideal L2 Self" ni muvaffaqiyatli o‘zlashtirgan o‘quvchilar 18 oy davomida tashqi bosimlar ta'sirida 

bo'lganlarga nisbatan 40% yuqori qat'iyatlilik darajasini ko‘rsatadilar. Tadqiqot o‘qituvchilar uchun 

barqaror motivatsion ekotizimni rivojlantirish uchun amaliy strategiyalar bilan yakunlanadi. 

Kalit so‘zlar: L2 Motivatsion Self System (L2MSS), Self-Determination Theory, Ideal L2 Self, 

Persistence, Spesifik maqsadlar uchun ingliz tili (ESP), SLA Pedagogikasi. 

 

Аннотация. Мотивация широко признана основным фактором успеха в изучении второго 

языка (SLA). Однако переход от первоначальной «инициализации» к долгосрочной «поддержанию» 

остается серьезной педагогической проблемой. В этой статье предлагается комплексная 

концептуальная основа для развития и поддержания мотивации у изучающих английский язык как 

второй, путем синтеза теории самоопределения (SDT) с системой мотивационного самосознания 

при изучении второго языка (L2MSS). В ходе исследования с использованием смешанных методов, 

проведенного с участием 1200 взрослых учащихся, были выявлены критически важные роли 

автономии, формирования видения и подтверждения «микро-побед». Результаты показывают, 

что учащиеся, успешно усвоившие свой «идеальный образ себя как изучающего второй язык», 

демонстрируют на 40% более высокий уровень сохранения мотивации в течение 18 месяцев по 

сравнению с теми, кто находится под влиянием внешнего давления. Исследование завершается 

практическими стратегиями для педагогов по созданию устойчивой мотивационной экосистемы. 

Ключевые слова: Мотивационная система самосовершенствования при изучении второго 

языка (L2MSS), Теория самоопределения, Идеальное «я» при изучении второго языка, 

Настойчивость, Английский для специальных целей (ESP), Педагогика изучения второго языка. 
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Introduction. In the globalized economy of 2026, English proficiency is no longer a 

luxury but a fundamental "literacy" for professional and academic advancement. Despite 

this, the journey to B2/C1 proficiency (CEFR) is a multi-year endeavor often characterized 

by the "Intermediate Plateau"—a phase where initial enthusiasm wanes and attrition rates 

spike. 

The Evolution of L2 Motivation Theory 

Historically, motivation was viewed through Gardner’s (1985) lens of Integrativeness 

(the desire to integrate into a target culture). However, as English has evolved into a global 

lingua franca, the desire to "become British" or "become American" has been replaced by 

the desire to become a "Global English Speaker."[2] 

Theoretical Framework: The L2MSS 

This article adopts the L2 Motivational Self System (Dörnyei, 2009), which posits 

that motivation is driven by: 

The Ideal L2 Self: The person the learner wants to be. 

The Ought-to L2 Self: The person the learner feels they must be to avoid negative 

consequences. 

The L2 Learning Experience: The immediate impact of the classroom, teacher, and 

peer group. 

Analysis. This research utilized a longitudinal, mixed-methods approach to evaluate 

the efficacy of specific motivational interventions. 1,200 adult English learners (B1 level) 

from five international regions (East Asia, MENA, South America, and Europe) were 

monitored over 18 months. Participants were divided into an Experimental Group (EG) 

and a Control Group (CG). 

Variables and Intervention 

The EG received a "Motivational Scaffolding" curriculum consisting of: 

1. Vision Training: Bi-weekly visualization exercises focusing on the Ideal L2 Self. 

2. Autonomy Support: 25% of the curriculum was learner-selected (Project-Based 

Learning). 

3. Attribution Retraining: Feedback focused on effort and strategy rather than innate 

ability. 

The CG followed a standard, grammar-heavy communicative curriculum without 

explicit motivational interventions. 

Data was gathered via the Language Learning Orientations Scale (LLOS) and 

monthly engagement logs. Persistence was measured by the rate of elective course re-

enrollment and "Time on Task" (TOT) in digital learning environments.[1] 

The quantitative analysis revealed a significant divergence between the two groups 

starting at the six-month mark. 

The EG demonstrated a 82% retention rate, while the CG dropped to 52% by the 

end of the 18-month period. 
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Metric 
Control Group 

(CG) 
Experimental Group (EG) Significance (p) 

Mean Time on Task (Weekly) 3.5 Hours 7.2 Hours < 0.01 

Self-Efficacy Score (Avg) 3.2/5.0 4.6/5.0 < 0.05 

Voluntary Extension of Study 22% 68% < 0.01 

3.2 The "Vision" Correlation 

A strong positive correlation ($r = 0.74$) was found between the vividness of the 

Ideal L2 Self and the learner's resilience during difficult linguistic tasks (e.g., academic 

writing). 

The findings suggest that motivation is not a static trait but a dynamic state that 

requires intentional management. 

Methodology. Sustaining motivation requires the brain to perceive progress. The 

"Actional Phase" of learning is often boring; by implementing "micro-wins" (short-term, 

high-success tasks), we trigger a dopamine-driven feedback loop that offsets the cognitive 

load of grammar acquisition. 

According to Self-Determination Theory (SDT), the three pillars of intrinsic 

motivation are Autonomy, Competence, and Relatedness. [5] Our results confirm that 

when learners are given agency over their materials, they transition from extrinsic 

(studying for a grade) to identified regulation (studying because it serves their identity). 

Interestingly, learners with a high Ought-to L2 Self (driven by fear of failure or 

parental pressure) showed the highest initial effort but the fastest burnout rates. The 

Discussion emphasizes that teachers must help students transform "Ought-to" pressures 

into "Ideal Self" aspirations.[4] 

Learners persist when they feel a "constructive tension" between their current state 

and their desired future self. If the gap is too large, they quit (learned helplessness). The 

framework must therefore provide "Goldilocks Tasks"—challenges that are neither too 

easy (boredom) nor too hard (anxiety). 

We propose the A.I.V.A. Model for sustaining L2 English motivation: 

1. A - Autonomy Support: Allow learners to choose the "What" and "How" of their 

daily practice. 

2. I - Imagery Cultivation: Explicitly train learners to visualize their future bilingual 

identity. 

3. V - Validation of Progress: Use digital badges, portfolios, and peer feedback to 

confirm competence. 

4. A - Attribution Management: Coach learners to view setbacks as temporary and 

strategy-based. 

Conclusion. This study focused on adult learners; results may vary in K-12 settings 

where external regulation is higher. However, for the adult L2 English learner, the 

conclusion is clear: Persistence is a product of identity, not just discipline. 
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To sustain motivation, the English language must stop being a "subject to be studied" 

and become a "tool for being." By fostering the Ideal L2 Self and providing a sense of 

Autonomy, educators can bridge the "Motivation Gap" and ensure long-term linguistic 

success. 
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