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Abstract. This article explores the development of a blended learning model tailored for teaching
English in public administration. It examines key components such as interactive classroom activities,
self-paced online modules, authentic materials, continuous assessment, and synchronous/asynchronous
digital tools. The model emphasizes practical, task-based learning, enabling learners to acquire both
linguistic proficiency and professional communication skills necessary for policy writing, official
correspondence, and cross-border collaboration.

Overall, the proposed blended learning model provides an effective framework for preparing public
administration professionals to meet the communication demands of modern governance. Future
research may focus on evaluating the long-term impact of blended learning on professional performance
and exploring innovative technological integrations.
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Annomayun. B oannoii cmamve paccmampusaemcs paspabomka Mooenu CMeuaHHo2o 00yyenus,
a0anmuposanHol 01 NPenoodeanus aHIIUUCKO20 A3bIKA 6 cghepe 20cyO0apCmeeHHo20 YNPAGIeHUs.
Ananusupyromes Kirouegvle KOMNOHEHMbl, MaKue KAK UHMepaKmueHvle 3ausamusi 8 Kiacce, OHIAUH-
MOOYIU Ol CAMOCMOAMENbHO2O U3VHEHUsl, AYMeHMUYHble MAmepudaivl, HenpepbvléHas OYeHKa U
CUHXPOHHbLE/ACUHXPOHHbIE YuUpposbie uHcmpymenmul. Moldens Oenaem axkyeHm HA NPAKMUYLECKOM
00yueHUU, OCHOBAHHOM HA GbINOJHEHUU 3A0AHUll, YMO NO360JIAEM VHAWUMCS NpUobpemams Kax
AZBIKOBYIO KOMNEMEHMHOCMb, MAK U NPODeCCUOHANTbHBLE KOMMYHUKAMUBHbIE HABLIKU, He0OXo0umble OJisl
HANUCAHUS — NOIUMUYECKUX  OOKYMEHMOS8,  OQUUUATbHOU — Nepenucku U  MPAHCSPAHUUHOO
compyonuuecmsa.

B yenom, npeonosicennas mooenv cmeuwlannozo obyuenus npeocmasnsiem cooou 3pgexmusnyio
OCHOBY 0151 NOO2OMOBKU CREYUATUCHO8 8 0OIACMU 20CYOAPCMBEHHO20 YNPABIEHUSL K KOMMYHUKAMUBHBIM
mpebo8anuam co8pemeHHo20 ynpaeienus. Byoywue ucciedosanuss moeym 0Ovlmb cOCpeOOmMoOyeHsbl Ha
oyenke 00JI20CPOUHO20 BIUAHUA CMEUAHHO20 00yUeHUs Ha NpoghecCUOHATbHYIO O0esmelbHOCmb U
U3y4eHUuU UHHOBAYUOHHBIX MEXHON0SUYECKUX UHMeSPayull.

Knrwoueevle cnosa: cmewannoe odOyueHue, aHeAUUCKUl A3bIK 0151 cheyuanvHulx yeneu (ESP),
2ocyoapcmeenHoe ynpaenenue, npogeccuoHanbhas KOMMYHUKAyus, obyueHue Ha OCHOGe 3a0aHUl,
0bpazosamue 83pocivix, 00pazoeamenvhble MexHOI0UU.

Annotatsiya. Ushbu magolada daviat boshqaruvida ingliz tilini o ‘qitish uchun moslashtirilgan
aralash ta’lim modeli hagida muhokama qgilinadi. Modellarning asosiy komponentlari sifatida interaktiv
sinf mashg ‘ulotlari, onlayn mustaqil sur’atdagi modullar, autentik materiallar, uzluksiz baholash hamda
sinxron va asin-xron ragamli vositalar tahlil gilinadi. Taklif gilingan model vazifaga asoslangan, amaliy
o ‘rganishga urg ‘u beradi va o ‘quvchilarga til bo ‘yicha kompetentsiyani rivojlantirish bilan birga siyosat
hujjatlarini yozish, rasmiy yozishmalarni tayyorlash hamda transchegaraviy hamkorlik uchun zarur
bo ‘lgan professional mulogot ko ‘nikmalarini egallash imkonini beradi.

Umuman olganda, taklif gilingan aralash ta’lim modeli davlat boshgaruvi mutaxassislarini
zamonaviy boshgaruvning kommunikativ talablariga tayyorlash uchun samarali asos vyaratadi.
Kelajakdagi tadgiqotlar aralash ta’limning professional natijalarga uzog muddatli ta’sirini baholash
hamda innovatsion texnologik integratsiyalarni tadqiq etishga qaratilishi mumkin.
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Kalit so‘zlar: aralash ta’lim, maxsus maqgsadlar uchun ingliz tili (ESP), davlat boshqaruvi,
professional mulogot, vazifaga asoslangan o'rganish, kattalar ta'limi, ta'lim texnologiyasi.

Introduction. In the context of globalization and increasing international
cooperation, English has become an essential tool for communication in public
administration. Government officials and civil servants are frequently required to interact
with international organizations, participate in cross-border projects, and produce formal
documentation, reports, and policy briefs in English. Moreover, English often serves as the
lingua franca in multinational meetings, conferences, and digital platforms where
collaboration between public institutions and international agencies takes place.
Consequently, the demand for English language training that is specifically tailored to the
professional contexts and responsibilities of public administrators has grown significantly.
Such training must go beyond general language proficiency and focus on specialized
communication skills, including report writing, negotiation, official correspondence, and
oral presentations.

Traditional teaching methods, however, often fail to meet the practical and
professional needs of learners in this field. Conventional classroom approaches tend to
emphasize grammar, vocabulary, and theoretical knowledge rather than real-world
communication skills. As a result, students may struggle to apply their language abilities
effectively in professional situations, such as drafting policy documents, preparing briefing
notes, or engaging with international colleagues. Additionally, traditional methods often
lack flexibility, which can pose challenges for adult learners or working professionals who
must balance language learning with their administrative responsibilities.

In response to these limitations, blended learning has emerged as an innovative and
increasingly popular approach. Blended learning integrates face-to-face instruction with
digital technologies, creating a flexible, learner-centered environment that allows for both
guided interaction and independent study. By combining classroom activities, online
modules, interactive multimedia, and real-world tasks, blended learning provides
opportunities for authentic, context-based practice. It also accommodates diverse learning
styles and paces, enabling learners to revisit materials, engage in collaborative exercises,
and receive continuous feedback. For public administration, this approach has the added
advantage of incorporating professional scenarios and administrative contexts directly into
language instruction, making learning more relevant and immediately applicable.

This article explores the development of blended learning models specifically
designed for teaching English in public administration. It examines the theoretical
foundations of blended learning, including constructivist and adult learning principles, and
outlines practical strategies for instructional design, content development, and
technological integration. Additionally, the paper considers the potential benefits of this
approach, such as improved learner engagement, flexibility, and professional competence,
as well as the challenges educators may encounter, including technological barriers,
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resource limitations, and curriculum adaptation. Ultimately, this study aims to provide a
comprehensive framework for developing effective blended learning programs that
prepare public administration professionals to communicate confidently and competently
in English within increasingly globalized and collaborative work environments.

Literature review. Blended learning has been widely recognized as an effective
instructional approach that combines traditional face-to-face teaching with online learning
activities. According to Graham [8], blended learning integrates the advantages of both
modalities, enabling educators to design flexible, interactive, and learner-centered
experiences. Garrison and Vaughan [7] emphasize that blended learning supports
cognitive, social, and teaching presence, thereby enhancing engagement, critical thinking,
and knowledge construction.

The theoretical foundations of blended learning are primarily rooted in constructivist
learning theory, which posits that learners construct knowledge through active
participation and interaction with their environment. Constructivism encourages
meaningful engagement with content, problem-solving, and application in authentic
contexts [10]. In the context of adult education, andragogical principles highlight the
importance of self-directed learning, relevance to professional practice, and experiential
learning, making blended learning particularly suitable for public administration
professionals who balance education with work responsibilities [12].

English for Specific Purposes (ESP) emphasizes teaching language in professional or
disciplinary contexts rather than focusing solely on general language skills. In public
administration, ESP aims to equip learners with skills such as report writing, drafting
policy documents, formal correspondence, meeting participation, and negotiation in
English. Studies in ESP have demonstrated that incorporating professional scenarios into
language instruction significantly improves learners’ communicative competence [1]. By
integrating authentic materials, such as government reports, policy briefs, and international
correspondence, educators can bridge the gap between classroom learning and real-world
professional communication.

Results. Studies consistently indicate that blended learning enhances both language
proficiency and learner engagement compared to traditional classroom methods. Chen and
Chen [5] reported that students participating in blended English courses performed better
in speaking, writing, and comprehension tasks. Similarly, Liaw [13] found that the
combination of online and face-to-face activities promoted active learning, collaborative
problem-solving, and peer feedback, which are critical for professional communication.

For public administration, these findings suggest that blended learning can effectively
support the acquisition of specialized language skills, including drafting policy documents,
writing formal correspondence, and participating in administrative meetings. Tasks such as
drafting reports, preparing briefing notes, role-playing negotiation meetings, and analyzing
case studies enhance the relevance of language learning to public administration practice.
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Basturkmen [1] and Dudley-Evans & St John [6] emphasize that ESP courses aligned with
professional tasks lead to higher motivation, retention, and application of skills.

By integrating such contextualized content into blended learning models, educators
can ensure that learners are not only proficient in English but also prepared to apply their
skills in realistic administrative environments.

The use of digital tools in blended learning allows for flexibility, self-paced learning,
and interactive engagement. Learning Management Systems (LMS), video lectures,
discussion forums, and simulation exercises enable learners to revisit materials, practice
independently, and collaborate virtually. Hrastinski [9] highlighted that synchronous and
asynchronous components together enhance participation and reinforce learning outcomes.

In the context of public administration, these tools allow students to simulate real-
world tasks, such as virtual meetings or email correspondence, strengthening their
professional communication skills while developing digital literacy—a critical
competency in modern governance.

Blended learning supports learner autonomy and personalized instruction, which are
particularly effective for adult learners. According to Knowles [12], adult learners benefit
from goal-oriented and experience-based learning, which blended models can provide. For
instance, learners can focus on areas where they need improvement, such as report writing,
oral presentations, or policy vocabulary, while progressing at their own pace.

This adaptability ensures that public administration professionals with varying
experience levels and workloads can engage effectively without being constrained by a
one-size-fits-all curriculum.

Proposed Blended Learning Model for Teaching English in Public
Administration

Based on the literature and best practices, a comprehensive blended learning model
for English instruction in public administration should integrate face-to-face instruction,
online modules, authentic materials, structured assessment, and digital tools. Each
component is designed to address both linguistic proficiency and professional competency
while allowing flexibility and learner-centered engagement.
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Table 1.
Model Overview Table

Component Objectives Learning Tasks Assessment Tools/Platforms
Methods
Face-to-Face Develop oral Role-playing Instructor Classroom,
Sessions communication, meetings, group evaluation of meeting room,
collaboration, and discussions, oral presentations, presentation
critical thinking presentations peer feedback tools
Online Improve grammar, Self-paced Online quizzes, LMS (Moodle,
Modules vocabulary, and exercises, writing writing Blackboard),
writing for reports, assignments, interactive tools
professional simulation tasks simulation
contexts completion
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Authentic Enhance Analysis of Written Digital
Materials relevance and reports, policy summaries, documents,
real-world briefs, vocabulary PDFs, online
application international exercises, case libraries
documents study reports
Assessment Monitor progress Quizzes, Rubrics for LMS, grading
and Feedback and provide assignments, peer | written and oral tools, discussion
guidance review, tasks, peer boards
presentations evaluation
Synchronous Promote Virtual meetings, Participation Zoom, MS
& flexibility, discussion logs, discussion Teams, Google
Asynchronous interaction, and forums, contributions, Docs, LMS
Tools collaboration collaborative collaborative forums
writing project output
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1. Face-to-Face Sessions. Face-to-face sessions provide opportunities for interactive
practice, oral communication, and collaborative problem-solving. Key tasks include:

Role-Playing Simulations: Simulating government meetings, negotiation sessions, or
interdepartmental discussions to practice formal communication.

Group Discussions: Analyzing case studies or policy documents to develop critical
thinking and discussion skills.

Oral Presentations: Preparing and delivering presentations on administrative topics to
improve fluency, pronunciation, and professional vocabulary.

Example Task: Students participate in a mock budget committee meeting where they
present recommendations in English and respond to questions from peers acting as senior
officials.

2. Online Modules. Online modules allow learners to engage in self-paced
learning for foundational skills and professional tasks. Key tasks include:

Vocabulary and grammar exercises tailored to administrative language.

Writing practice for reports, emails, and policy briefs.

Simulation-based exercises replicating real-life administrative scenarios.

Multimedia activities such as watching webinars, analyzing recorded meetings, or
completing interactive quizzes.

Example Task: Completing an online exercise on drafting a policy recommendation
memo based on a case study scenario.

3. Authentic Materials. Using real-world materials enhances relevance and
practical application. Tasks include:

Analyzing policy reports, official correspondence, or international agreements.

Extracting key vocabulary and expressions used in administrative communication.

Summarizing or reformatting real documents for clarity and professional tone.

Example Task: Reviewing an international organization’s report and preparing a
concise summary for a public administration audience.
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4, Assessment and Feedback. Assessment in blended learning should be
continuous, diversified, and aligned with professional outcomes. Methods include:

Online quizzes for vocabulary and grammar assessment.

Written assignments such as policy briefs or administrative reports.

Peer review exercises to foster collaborative evaluation.

Oral presentations with instructor feedback for fluency and pronunciation
improvement.

Example Task: Submitting a formal email responding to a citizen query, followed by
peer and instructor review focusing on clarity, tone, and professional formatting.

5. Synchronous and Asynchronous Tools. Digital tools support flexibility,
collaboration, and accessibility. Key tasks include:

Participating in live virtual meetings and webinars (synchronous).

Engaging in discussion boards, forums, or collaborative online documents
(asynchronous).

Reviewing recorded lectures or presentations for self-paced revision.

Example Task: Students collaborate in an asynchronous forum to draft a group
policy proposal, then present their proposal in a synchronous virtual session.

Conclusion. Blended learning has emerged as an effective approach for teaching
English in public administration, addressing the limitations of traditional classroom
methods. With the increasing globalization of governance and international collaboration,
public officials must communicate effectively in English for tasks such as drafting policy
documents, participating in meetings, and corresponding with international agencies.
Conventional teaching approaches often fail to equip learners with these practical skills,
highlighting the need for flexible, context-based instructional models.

The proposed blended learning model integrates face-to-face sessions, online
modules, authentic materials, continuous assessment, and digital tools to provide a
comprehensive, learner-centered experience. Face-to-face interactions develop oral
communication and  collaborative  skills,  while  online  modules and
synchronous/asynchronous tools offer self-paced learning and digital literacy.
Incorporating authentic materials and professional scenarios ensures that learners practice
skills directly relevant to public administration tasks, enhancing both competence and
confidence.

Research and literature reviewed in this study indicate that blended learning enhances
learner engagement, motivation, and language proficiency. It aligns with constructivist and
adult learning principles, allowing learners to actively construct knowledge and apply it in
professional contexts. However, successful implementation requires careful curriculum
design, access to technology, instructor training, and strategies to support learner
motivation and time management.
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In conclusion, blended learning provides a sustainable and innovative solution for
English language instruction in public administration. By combining interactive, practical,
and technology-enhanced components, educators can prepare learners to meet the
linguistic and professional demands of modern governance. Future research could explore
the long-term effectiveness of blended learning in improving professional performance
and identify strategies for optimizing digital integration and learner engagement.
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