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Abstract. This paper explores the importance of inclusive education in Uzbekistan through both
theoretical perspectives and practical classroom experience. It focuses on the emotional, behavioral and
developmental differences among young learners and examines how teachers can support children with
diverse learning needs. Based on the author’s experience at Westminster International School in
Tashkent (WIST), the article highlights strategies for promoting emotional safety, empathy and adaptive
instruction. The findings suggest that inclusive education is not merely about physical access to schooling
but about emotional inclusion, individualized attention and teacher preparedness.
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Annotatsiya. Ushbu maqola O ‘zbekistonda inklyuziv ta 'limning ahamiyatini nazariy yondashuvlar
va amaliy sinf tajribasi asosida tahlil giladi. Magola yosh o ‘quvchilarda uchraydigan emotsional, xulq-
atvoriy va rivojlanishdagi farqlarga e’tibor qaratadi hamda turli ehtiyojga ega bolalarni qo ‘llab-
quvvatlashda o ‘qituvchining rolini yoritadi. Muallifning Toshkentdagi Westminster Xalgaro Maktabi
(WIST)dagi amaliy tajribasi asosida maqolada emotsional xavfsizlikni ta’minlash, empatiyani
rivojlantirish va moslashtirilgan ta’lim strategiyalarining samaradorligi ko ‘rsatiladi. Tadgiqot natijalari
shuni ko ‘rsatadiki, inklyuziv ta’lim maktabda nafaqat jismoniy ishtirok etish imkoniyati, balki emotsional
qo ‘llab-quvvatlash, individual yondashuv va o ‘qgituvchining puxta tayyorgarligini talab giladigan
jarayondir.

Kalit so‘zlar: inklyuziv ta’lim, emotsional intellekt, erta (boshlang’ich) ta’lim, xulg-atvoriy
farglar, O zbekiston.

Aunnomauyun. B Ooannoll cmamve paccmampueaemcs 8a*CHOCMb UHKIIO3UBHO20 00pA308aHUsl &
V36exucmane na ocnoge meopemuyeckux nooxo008 u NpaKmuyeckoeo onvima pabomsi 6 kiacce. Ocoboe
BHUMAHUE YOensemcsi SMOYUOHAbHBIM, NOBCOCHYECKUM U PA3GUMUIO PA3IUYUIM CPeOU MIAAOULUX
WKONIbHUKOB, A mMakdxice mMOMY, Kak neoazozu Mo2ym noooepicueams oOemel ¢ PAa3HbIMU
obpazoseamenvhvimu  nompeonocmamu. Ha ocnose onvima aemopa 6 MedcOynapoonoi  wxone
Becmmuncmep 6 Tawxenme (WIST) 6 cmamve onucwvigaromes cmpamezuu  GopmMuposans
IMOYUOHATILHOU ~ OE30NACHOCMU,  SMRAMuUU U a0anmuéno2o obyuenus. Ilonyuenuvie 8b1600bI
NOKA3bI8AIOM, 4MO UHKIIO3UBHOE 00pPA3068aHUe — MO He MOJbKO (uzuueckuli 00Cmyn K wKoie, HO U
IMOYUOHATILHASL BKTIOUEHHOCb, UHOUBUOVATIbHOE GHUMAHUE U NPOYECCUOHATbHASL NOO20MOBKA YUUMEJISL.

Knrouesvle cnosa: unkitozusnoe obpazosanue, dSMOYUOHATbHBII UHMELIEKM, paHHee 00yueHue
(HauanbHoe 0bpazosanue), nogedeHyecKue paziudus, Yzoexucmar.

Introduction. Inclusive education has become a global educational priority,
promoting the idea that every child, regardless of ability or background, deserves equal
learning opportunities [11]. In Uzbekistan, recent educational reforms have emphasized
the importance of inclusion and learner-centered education, especially in the early years
[9]. However, the transition from traditional, discipline-based classrooms to inclusive and
emotionally supportive environments remains a significant challenge.
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Teachers often encounter learners whose emotional and/or behavioral responses do
not fit standard expectations. Understanding these learners requires empathy, patience and
awareness of developmental diversity. My teaching experience at Westminster
International School in Tashkent (WIST) provided valuable insights into how inclusive
strategies can support children with distinct learning and behavioral needs.

Literature review. Inclusive education is rooted in the philosophy of education for
all [2]. According to Tomlinson, differentiation — the process of adapting content,
process and learning environment to meet varied student needs — is central to inclusive
teaching [12]. Emotional intelligence plays a key role, as emotionally attuned teachers can
recognize and respond to their students’ internal states, thereby improving learning
outcomes [4].

Gardner’s theory of multiple intelligences emphasizes that children learn in different
ways: linguistic, logical, musical, bodily-kinesthetic, interpersonal, and more. This theory
supports differentiated instruction as a core element of inclusion [3].

Recent regional studies stress that inclusive education in post-Soviet countries is
developing unevenly and still faces cultural and structural challenges [5].

Research also links inclusion to social-emotional learning (SEL). Jennings and
Greenberg emphasize that teachers’ emotional awareness directly impacts classroom
climate and student behavior [6].

In Uzbekistan specifically, barriers include insufficient teacher training, large class
sizes, and persistent stigmas regarding developmental differences [7].

Socio-emotional learning (SEL) has been recognized as a crucial component of
inclusion across Central Asian classrooms [10]. SEL fosters emotional regulation,
empathy, and positive relationships skills essential for young learners with diverse needs.

Methods. This study employed a qualitative, practice-based research approach
grounded in classroom observation and reflective analysis. The data were collected
through systematic observation of early learners in Reception and Primary classrooms at
Westminster International School in Tashkent (WIST).

The research focused on children exhibiting emotional, behavioral, and
developmental differences, and analyzed teacher responses, classroom strategies, and
learner reactions in real instructional settings. Three illustrative case studies were selected
to represent common inclusion-related challenges: behavioral instability, social anxiety,
and hyperactivity.

Results and discussion. Case 1: Reception Learner with Behavioral Instability.

During my work as a teaching assistant in a Reception class at WIST, | encountered
a boy who demonstrated unpredictable emotional and behavioral reactions. He often
shouted, lay down on the floor, or attempted to run out of the classroom. These behaviors
distracted other students and made lesson management extremely challenging.
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Despite consistent attempts to use calm verbal communication, reward systems, and
emotional support, his behavior remained unpredictable. Later, the child’s mother
withdrew him from the school.

This experience taught me that inclusion is not limited to classroom strategies — it
requires cooperation between parents, teachers, and child specialists. [12]

Case 2: Primary Learner with Social Anxiety

In a Primary classroom, | worked with another child who initially refused to enter
the classroom and preferred standing with his mother in the corridor. Through consistent
emotional reassurance and soft encouragement, he gradually began participating in
lessons. Within weeks, his engagement improved significantly. This showed that anxiety-
driven withdrawal can be reduced by empathic persistence — a teacher’s calm and
predictable behavior that builds trust.[6]

Case 3: Gifted Learner with Hyperactivity

Another boy, a Chinese student in the same class, presented different challenges.
Exceptionally intelligent and curious, he frequently interrupted lessons with restless
movements and excessive talking. His behavior was likely linked to Attention Deficit
Hyperactivity Disorder (ADHD) or related conditions.[1]

Together with my colleague Mrs. Leigh Rutene, we implemented positive
reinforcement, including sticker rewards and short-term goals. These strategies helped
temporarily but were insufficient without professional support. This case highlighted the
gap in diagnostic and psychological assistance available in most Uzbek schools and
underscored the need for teacher training in special needs awareness. [2]

The three cases reveal that inclusive education is less about applying a single
“method” and more about cultivating emotional flexibility. Teachers must view
challenging behavior not as disobedience but as a communication of unmet emotional
needs. [4]

In Uzbekistan, the cultural tendency toward strict discipline can make this approach
difficult to implement. However, international pedagogical models such as the Universal
Design for Learning (UDL) show that inclusive classrooms benefit all students, not only
those with special needs. [8]

Empathy-based teaching can reduce conflicts, improve learning outcomes, and
strengthen the teacher-student bond. Teacher training programs in Uzbekistan should
therefore include modules on child psychology, emotional regulation, and differentiated
instruction to prepare educators for diverse classrooms.

In order to build a genuinely inclusive and emotionally safe environment for young
learners, schools and educators must adopt a holistic set of practices that address both the
emotional and academic needs of children. One of the most effective approaches is to
integrate Social and Emotional Learning (SEL) into daily routines so that emotional
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development becomes a natural part of the school day rather than a separate activity.
Simple practices such as morning emotional check-ins, short mindfulness exercises, and
regular lessons on “feeling vocabulary” create a supportive climate where children can
express themselves confidently and safely. At the same time, instruction itself must be
accessible to all learners, which requires teachers to use multi-sensory approaches,
including visuals, hands-on materials, songs, gestures, and movement activities. These
varied learning channels help children with different strengths and needs engage more
effectively with the material, reinforcing Gardner’s emphasis on multiple intelligences and
diverse ways of learning. [3] Equally important is the establishment of predictable
structures, because consistent routines allow children especially those who are emotionally
sensitive, to feel secure and reduce anxiety that often arises from unexpected changes in
the school day. Another crucial component of an inclusive environment is a strong
partnership between parents and teachers. Schools should organize regular workshops that
focus on positive discipline, effective communication, and the early identification of
developmental needs so that parents feel empowered to support their children at home.
Finally, sustainable inclusion cannot exist without continuous professional development,
as teachers require ongoing training in behaviour intervention, differentiated instruction,
and strategies for recognizing children’s emotional needs. Only through this continuous
learning educators can be genuinely prepared to work with diverse learners and create
classrooms where every child can thrive both academically and emotionally.

Conclusion. Inclusive education in Uzbekistan is progressing, yet it requires
continued investment in teacher training, socio-emotional programs, and school culture
transformation. My classroom experience demonstrates that emotional sensitivity,
empathy, and adaptability are vital for managing learners with behavioral or
developmental differences.

By investing in teacher education and emotional literacy, Uzbek schools can move
closer to the global goal of inclusive education where every child, regardless of
background or ability, feels seen, respected and supported.
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