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Abstract. This study investigates the use of online authentic materials in English as a Foreign
Language (EFL) teaching, focusing on the types of materials used, teachers’ perceptions, and challenges
encountered during implementation. Findings indicate that teachers utilize a variety of online resources,
including YouTube videos, podcasts, digital articles, news items, and web-based short stories. Teachers
generally perceive online authentic materials as comparable to traditional materials, differing mainly in
delivery format. They also emphasize the importance of adapting materials to align with learning
objectives and students’ proficiency. Nevertheless, face-to-face instruction is often preferred due to fewer
technical difficulties and easier classroom management. Key challenges include limited internet access,
classroom management issues, and students’ variable language competence. The study highlights the
potential of online authentic materials to enhance motivation, learner autonomy, and exposure to real-
world language.
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Annomayun. B 0aHHOM UCCIE008AHUU PACCMAMPUBAETNCS UCNOIb308AHUE OHIAUH-AYMEHMUYHBIX
mMamepuanog npu npenoodagaHul ameIulcKo20 A3vlka kaxk uHocmpannozo (EFL). Ocnoenoe enumaHnue
YOeleHO Munam Mamepuanos, GOCHPUAMUIO UX YYUMENAMU U BOZHUKAIOWUM MPYOHOCMAM Npu
sHedpenuu. Pezynbmamoer nokazanu, umo yyumenss UCNOIB3VIOM PA3ZHOOOPA3HbIE OHIAUH-PECYPCHI,
sxmouas udeo nHa YouTube, nookacmel, yugposvie cmamou, HOBOCMU U KOPOMKUE PACCKA3bL. Yuumers
CUUMAarOm OHIAUH-AYMEHMUYHbIE MAMEPUAIbl COROCMABUMBIMU ¢ MPAOUYUOHHBIMU, OMAUYAIOUUMUCS 8
nepeyio ouepedv cnocobom nooadu. OHu NOOYEPKUBAIOM BANHCHOCHb A0ANMAYUU MAMEPUANos8 noo yeiu
VpOKA U YpOBeHb  GIAOeHUsl A3BIKOM  yuawuxcs. Tem He MeHee, OYHble 3AHAMUSL  YACO
npeonoumumenvHee U3-3a MEHbULE2O YUCIA MEXHUYeCKUx npoobnem u y0oocmea ynpaeieHusi Kiaccom.
OcHogHble mMpYOHOCMU C85A3AHbI C OSPAHUYEHHbIM OOCMYNOM K UHMEPHemY, CILONCHOCAMU 8
opeaHuzayuu  ypoxKa U PAasiudHbIM  YPOBHEM A3bIKOBOU NOO20MOGKU YyueHuxkos. Hcciredosanue
NOKA3bl6Aem, 4mo OHIAUH-AYMEeHMUiHble MAmepuaibl CHOCOOHbL NOBLICUMb MOMUBAYUIO, PA3BUBANMb
CamMoOCmMosAMeNbHOCMb YUAWUXCSL U 3HAKOMUMb UX C HCUBLIM, PeATbHbIM A3bIKOM.

Knroueswie cnoesa: onnaiin-aymenmuunvie mamepuanst, EFL, 6ocnpuamue yyumeneti, mpyosocmu 8
Kaacce.

Annotatsiya. Ushbu tadgiqot ingliz tilini chet tili sifatida o ‘rgatishda onlayn autentik
materiallardan foydalanishni o ‘rganishga qaratilgan. Tadgigotda asosiy e’tibor materiallarning
turlariga, wularni o ‘qituvchilar qanday qabul gqilishlariga va joriy etishda yuzaga keladigan
qiyinchiliklarga qaratilgan. Natijalar shuni ko ‘rsatdiki, o ‘qituvchilar turli onlayn resurslardan
foydalanadilar, jumladan YouTube videolari, podkastlar, ragamli magolalar, yangiliklar va gisga
hikoyalar. O ‘qituvchilar onlayn autentik materiallarni an’anaviy materiallar bilan solishtirganda, ular
asosan tagdimot shakli bilan farq gilishi mumkin deb hisoblaydilar. Shuningdek, ular materiallarni dars
magsadlariga va talabalar til darajasiga moslashtirish muhimligini ta’kidlaydilar. Shunga qaramay,
yuzma-yuz darslar texnik muammolar kamroq bo ‘Igani va sinfni boshqarish osonligi sababli ko ‘pincha
afzal hisoblanadi. Asosiy giyinchiliklar internetga cheklangan kirish, sinf boshqgarishdagi murakkabliklar
va talabalar til darajasidagi farglardir. Tadgiqot onlayn autentik materiallarning motivatsiyani oshirish,
o ‘quvchilarning mustaqilligini rivojlantirish va real til bilan tanishtirishdagi foydasini ko ‘rsatadi.

Kalit so‘zlar: onlayn autentik materiallar, EFL, o qgituvchilarning qarashlari, sinfdagi
giyinchiliklar.
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Introduction. Advances in digital technology have expanded access to real-world
resources, enabling language teachers to incorporate materials not originally designed for
education. In language learning, such resources are often referred to as authentic materials,
which Nunan (1988) defines as texts or resources created for real communication rather
than instructional purposes. Authentic materials expose learners to natural language in
meaningful contexts, increasing motivation and engagement while providing insight into
real-world communication.

Despite their benefits, integrating authentic materials into English classrooms
presents challenges. Teachers must select resources that align with learners’ proficiency
levels and learning objectives, and often adapt content to ensure comprehension (Harsono,
2007; Pinter, 2006). With online platforms, teachers can supplement textbooks with
authentic resources such as videos, podcasts, digital articles, and interactive media,
supporting diverse learning styles (Hanson-Smith, 2000; Erbaggio, 2012). The
combination of online learning and authentic materials has gained prominence in recent
years (Alfa, 2020; Ghali, 2020; Morat et al., 2017), yet for many teachers, integrating
these resources remains a novel practice. Understanding teachers’ experiences,
perceptions, and challenges in using online authentic materials is essential for optimizing
instructional strategies and enhancing learner outcomes.

This study addresses three research questions:

How are online authentic materials implemented in EFL teaching?

How do teachers perceive their use in online classrooms?

What challenges do teachers encounter when using online authentic materials?

Literature Review. Authentic materials have been recognized as essential in
language teaching since the 1970s, as they provide exposure to natural language and real-
life contexts, enhancing learners’ linguistic competence and motivation (Kilickaya, 2004;
Apsari, 2014). Authentic resources include audio materials (podcasts, radio programs),
visual materials (videos, images), printed texts (newspapers, brochures), and real-life
objects. They allow learning to extend beyond the classroom, offering meaningful
exposure to the target language and culture (Kozhevnikova, 2013; Foppoli, 2006).
Teachers must carefully select and adapt authentic materials based on learners’ proficiency
levels to ensure effectiveness. Simplified or highly complex materials may impede
comprehension, particularly for beginner learners, while appropriately adapted content
supports engagement and language acquisition (Crossley et al., 2007; Day, 2004;
Richards, in Khaniya, 2010).

Types of Authentic Materials

Authentic materials can be classified into two main groups: printed and web-based
(Benavent & Pefiamaria, 2011; Laniro, 2007). Printed resources include newspapers,
menus, and literary texts, while online materials encompass videos, podcasts, digital
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stories, news websites, and interactive platforms. Online authentic materials offer
flexibility, accessibility, and immediate integration into digital classrooms, making them
increasingly relevant in contemporary EFL teaching (Ciornei & Dina, 2014; Hussein,
2014).

Criteria for Selecting Authentic Materials

Effective authentic materials should meet three key criteria (Nuttall, 1996;
Tomlinson, 2010): Suitability: materials should be interesting, relevant, and aligned with
learners’ needs. Exploitability: materials must be usable to support language development
through meaningful activities. Readability: language complexity should match learners’
proficiency to maintain comprehension and motivation. These principles guide teachers in
selecting and adapting online resources to ensure positive learning outcomes.

Research Design. This qualitative study explored teachers’ perceptions and
experiences in using online authentic materials. Purposive sampling selected two EFL
teachers with prior experience integrating online materials into their instruction. Data were
collected through interviews and observation checklists, and analyzed using the three-
stage model of Miles, Huberman, and Saldana (2014): data reduction, data display, and
conclusion drawing. The study focused on implementation strategies, teacher perceptions,
and challenges faced during the use of online authentic resources.

Findings and Discussion. Implementation of Online Authentic Materials. Both
teachers emphasized the importance of authentic materials in enhancing meaningful
learning beyond textbook exercises. They reported using YouTube videos, online news
articles, podcasts, digital stories, and visual materials to develop language skills and
maintain student engagement. One teacher preferred synchronous Zoom sessions for real-
time interaction and monitoring, while the other primarily used Google Classroom and
WhatsApp to organize materials and conduct small-group oral activities, adapting her
approach based on students’ technological access. Both demonstrated careful selection and
adaptation of materials to match lesson objectives and students’ proficiency levels.

Suitability. Teachers ensured that materials were relevant to students’ needs, aligned

with lesson objectives, and adapted to learners’ abilities. This practice increased
motivation and engagement, demonstrating the importance of considering suitability in
online instruction (Harsono, 2007; Pinter, 2006).
Exploitability

Online authentic materials supported diverse learning activities, facilitated
vocabulary development, and promoted learner autonomy. Students could access materials
independently, enhancing self-directed learning while engaging with real-world language
(Guariento & Morley, 2001; Tanasavate, 2013).
Readability

Teachers reported that students generally understood the language in selected
materials due to careful adaptation. While some materials (e.g., podcasts) were initially
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challenging, they were modified to match students’ proficiency, consistent with Harsono
(2007).

Teachers’ Perceptions. Teachers acknowledged that online authentic materials are
similar in quality and purpose to traditional materials, differing mainly in delivery mode.
They demonstrated a strong understanding of how to implement these resources
effectively. Both teachers preferred face-to-face instruction for its ease of classroom
management and minimal technical disruptions, although online materials were seen as
flexible and engaging.

Challenges. Key challenges in using online authentic materials included: Internet
Access: Poor connectivity and limited devices hindered participation. Classroom
Management: Monitoring student engagement and comprehension was more difficult
online. Language Difficulty: Some materials were linguistically challenging, requiring
adaptation for learner comprehension (Day, 2004; Crossley et al., 2007). Despite these
challenges, teachers successfully adapted resources, providing additional time and support
to ensure comprehension and engagement.

Conclusion and Implications. The study indicates that online authentic materials
can be effectively integrated into EFL instruction when adapted to students’ proficiency
and lesson objectives. Teachers viewed these materials as motivating, versatile, and
supportive of learner autonomy. Nevertheless, face-to-face instruction was preferred due
to fewer technical issues and better classroom management.

Challenges such as unstable internet, limited devices, and language complexity were
mitigated through careful material selection and adaptation. Teachers’ perceptions
highlight the importance of training and support in using online authentic resources
effectively.

Overall, online authentic materials are a valuable tool in modern language
instruction, offering real-world relevance, fostering engagement, and supporting
autonomous learning. Future research could explore the direct impact of these materials on
student learning outcomes and compare the effectiveness of online versus face-to-face
implementation in diverse contexts.
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