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Annotation. In the realm of language education, addressing the diverse needs of learners
while fostering speaking proficiency presents a multifaceted challenge for teachers. This article
explores the challenges faced by university teachers in balancing individual learners’ needs in
speaking classes and underscores the importance of considering learner differences in promoting
differentiated instruction.
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Annomauusn. B cgepe A301k06020 00pazoeanus  yo0osiemeopenue  pazHo0OPA3HbIX
nompebHocmell yu4auuxcsi npu OOHOBPEMEHHOM NOGbIUEHUU VPOBHA B1A0eHUs YCMHOU peublo
npeocmasisem coool MHO20SPAHHYIO 3a0ady Oas yuumenel. B oannou cmamve uccredyromces
npoobiemvl, ¢ KOMOPLIMU CIMAIKUBAIOMCS Npenodasament 8306 npu obecneyenuu oaianca mexcoy
UHOUBUOYALHBIMU — NOMPEOHOCMAMU — YYAWUXCA  HA  3AHAMUAX NO  PA32060PHOU  pedu, U
NOOYEpKUBAEHICA 8ANHCHOCb YUemad PAa3Iuyull yuaujuxcs 6 npoosuicenu ougghepenyuposantozo
00yueHusl.

Knwueevie cnosa: ypasnogsewusanue uHOUBUOVATbHLIX NOMPeOHOCMEU 00YYaAOUUXCcs,
UHOUBUOYATIbHBIE Pa3IUdUsL, QU pepenyuposantoe ooyuerue, 81a0eHue YCMHOU Peybio.

Annotatsiya: Mazkur maqolada, og’zaki nutg ko’nikmalarini rivojlantirish jarayonida
0’quvchi talabalarning individual fargliligi, til 0 ’rganishga bo ’lgan ehtiyojlarining xilma xilligining
ahamiyati va ushbu ehtiyojlarni qodirishda universitet o gituvchilari duch kelayotgan giyinchiliklar
hagida yoritilgan. differentsiatsiyalangan ko'rsatmalarni targ'ib gilishda har bir talabaning til
0 rganishdagi ehtiyojlarini ko'rib chigish muhimliligi ta'kidlangan.

Tayanch atamalar: o'rganuvchilarning ehtiyojlarini muvozanatlash, individual farglar,
differentsiatsiyalangan ko'rsatmalar, so'zlashuv malakasini.

Teaching speaking skills to university-level students is a multifaceted endeavor
that requires educators to navigate the complexities of diverse learner needs and
differences. This article examines the challenges faced by instructors in balancing
individual learners' needs and differences in teaching speaking at the university level.
By synthesizing empirical research, theoretical frameworks, and practical insights,
this review aims to shed light on the complexities of teaching speaking to university
students and offer strategies for addressing these challenges effectively.

Speaking skills are essential for university-level students, as effective oral
communication is critical for academic success, professional development, and social
engagement [1, 2005]. University graduates are expected to communicate confidently
and articulately in a variety of academic and professional settings, including class
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discussions, presentations, debates, and group projects. Therefore, the development of
speaking proficiency is a key priority in higher education, with implications for
students' academic performance, employability, and lifelong learning.

Challenges of Balancing Individual Learners' Needs and Differences:

1. Varying Proficiency Levels: University-level students often have diverse
proficiency levels in speaking, ranging from beginner to advanced. Balancing
the needs of students with varying levels of proficiency poses a challenge for
instructors, who must provide appropriate support and challenge to meet each
student's learning needs [2, 2014].

2. Diverse Linguistic Backgrounds: University classrooms are increasingly
diverse, with students from a wide range of linguistic backgrounds and
cultures. Instructors must consider the linguistic diversity of their students and
accommodate differences in language proficiency, dialects, and language
varieties [3, 1992].

3. Varying Motivation and Engagement: University students may have differing
levels of motivation and engagement in speaking classes, influenced by
factors such as personal interests, academic goals, and career aspirations.
Instructors must employ strategies to motivate and engage students
effectively, fostering a positive learning environment conducive to speaking
skill development [4, 2001].

4. Time Constraints and Curriculum Demands: University courses often have
tight schedules and demanding curricula, leaving limited time for speaking
instruction. Instructors must balance the need to cover course content with the
need to provide sufficient opportunities for speaking practice and feedback.

5. Assessment and Evaluation: Assessing speaking skills in university-level
classes presents challenges related to validity, reliability, and fairness.
Instructors must design assessments that accurately measure students'
speaking proficiency while taking into account individual differences in
speaking ability, language background, and learning styles.

One of the effective ways of overcoming the above-mentioned challenges is
tailoring the Differentiated instruction during the speaking lessons. Differentiated
instruction is a pedagogical approach that aims to meet the diverse needs of learners
by adjusting instruction, content, and assessment to accommodate individual learning
styles, preferences, and abilities. In the context of speaking classes, differentiated
instruction offers a promising framework for addressing the varied needs and
differences among students. This part of the article examines the effectiveness of
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differentiated instruction in balancing students' needs and differences in speaking
classes. By synthesizing empirical research, theoretical frameworks, and practical
insights, this review seeks to shed light on the potential benefits and challenges of
implementing differentiated instruction in speaking classes. As Tomlinson mentioned
by providing varied instructional materials, activities, and assessments, instructors
can accommodate differences in proficiency levels, learning styles, and interests [5,
1973]. Differentiated instruction is grounded in constructivist theories of learning,
which emphasize the active role of learners in constructing knowledge and
understanding through meaningful engagement with content and experiences [5,
1973]. According to these theories, learners have unique backgrounds, abilities, and
interests that influence their learning preferences and needs. Differentiated instruction
seeks to honor and address these individual differences by providing multiple
pathways to learning, allowing students to access and engage with content in ways
that are personally meaningful and relevant [6, 2001].

Additionally, differentiated instruction draws on principles of inclusive
education, which advocate for the equitable treatment and support of all learners,
regardless of their background, ability, or learning style [7, 2007]. Inclusive education
promotes the creation of learning environments that are accessible, welcoming, and
supportive of diversity, fostering a sense of belonging and empowerment among all
students [8, 1999]. Differentiated instruction aligns with these principles by
acknowledging and accommodating the diverse needs and differences of learners,
thereby promoting equity and inclusion in the classroom.

Conclusion:

Teaching speaking skills to university-level students is a complex and
challenging task that requires instructors to balance the diverse needs and differences
of individual learners. By recognizing the challenges associated with teaching
speaking at the university level and implementing effective strategies for addressing
these challenges, instructors can create engaging and supportive learning
environments that promote speaking proficiency and academic success among
students. Although this paper focused mostly on mostly the differentiad instruction as
the most effective way of balancing individual differences and needs in speaking,
there were some limitations of the work. It is suggested that future investigations
include strategies like scaffolded instruction, collaborative learning, the use of
authentic tasks and materials, and formative assessment and feedback. Scaffolded
instruction involves structured support, while collaborative learning activities foster
meaningful interaction and peer-to-peer support. Authentic tasks and materials, such
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as presentations, debates, and videos, enhance student motivation and engagement.
Formative assessment techniques help identify areas for improvement and guide
students' practice.
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